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Contact Information

Role Name Email Phone
DepartmentChair . .
Teacher Education Dr.Kimberly Campbell| kimberly@Iclark.edu 503.7686108
ProgramDirector
Elementary Multiple Dr. Linda Griffin lgriffin@Iclark.edu 503.7686112

Subjects

503819.9094

Clinical Coordinator Dr. Teri Tilley tilleyt@Iclark.edu 408.7813512
coroncovanave | WS [lmommens s
MESOL Coordinator Erin Ocon eocon@lIclark.edu e-mail preferred
Admin. Coordinator Meg Coryell coryel@Iclark.edu 503.768.6104
Placement Coordinator Rochelle Zirdum Icplacements@Iclark.edu| 503.768.©94
Graduate Reqistrar River Montijo gradreg@lIclark.edu 5037686030

Director,K-12 Carer and
Licensing Services

Sharon Chinn

ecls@lclark.edu

e-mail preferred

Lewis & Clark Graduate School of Education and Counseling
0615 SW Palatine Hill Road, MSC 14
Portland, Oregon, 97219953

Teacher Education FRime
503.768.6100
MAT ELEMWebsite
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Welcome

Welcome to theElementary-Multiple SubjectdPreservicdProgramat Lewis & Clark College. You are
taking the first step into what we hope will be a lifelong career as a professional educator.
Congratulations and welcome to an incredibly demanding and immensely rewarding profession!

You hae been chosen to enter the program at Lewis & Clark based on the excellence, depth, and
breadth of your academic background; the strength of your recommendations; the quality of your prior
classroom experience; the passion expressed in the essays yoy anot¢he way you presented

yourself during our interview process. We believe you are a promising teacher candidate, and we will
invest in your success. We ask that you commit to engaging fully with your heart, your mind, and your
actions in every opportuty this program provides.

Through challenging courses, meaningful assignments, engaging discussions, and a carefully chosen
student teachingplacement we will prepare you to be a transformative educator who is dedicated to
promoting democratic school refm and social justice in a diverse and multicultural society. Over the
course of thigrearlongexperience you will become a thoughtful decisianaker and innovative leader.
While helping children learn and grow using creative and reflective approacheadoing, learning,

and research, you will grow as well. You will have the opportunity to drom the resources of an
outstanding faculty, your highly capalgeers and educators and students in thalturallyrich schools

in the greater Portland metymolitan area.

This year will alsprovide you withextensive opportunities to observe outstanding teachers and to
practice teaching under the careful supervision of a skillful mentor teacher. You will be encouraged to
develop strategies as a lifelong lear through your coursework and your practicum experience. The
Lewis & Clark program will both challenge and enrich you as you work toward the goal of becoming an
excellent beginning teacher.

Our best advice as you begin this incredible year is thokk (1) Be fully present each day whether in
your classroom or on campus; (2) Embrace the many challenges that will arise; (3) Nurture strong and
enduring relationships with your fellow students, the faculty at Lewis & Clark, with your school
colleagues, amhyour students.

Welcome to the start of an exciting year.

Welcome|



About the Graduate School

Lewis & Clark haseen educatingeachers and counselors since its earliest d#ys Graduate School of
Education and Counsegjnn its present formhowever,was establisheth 1984. That year, graduate
programs were consolidated into a single administrative unit and faculty collaborate@atea unified

vision for educating students and joining together as a community oflachand learners. Through this
vision, the Graduate School of Education and Counseling has supported the mission of Lewis & Clark by
educating thoughtful leaders, innovative decision makers, and agents of positive change itdtheffie
education and conseling. Our graduates becorteaders who actively engage with the communities

they serve.

All of the Graduate School programs operate within and in support of our common Vision and Mission:
Vision

We join with students to learn, to serve, and to leagbtlyh deep engagement with the self and the world.

Together we reach for wisdom, justice, compassion, and bold ideas in education and counseling.
Mission

The Lewis & Clark Graduate School of Education and Counseling is a community that values tbesiighofliv]

voices and perspectives in a complex world. We reach out to those around us, explore new ideas, and pursue the

best practice of education and counseling. We promote open dialogue, inquiry, respect, and social action to

enhance the learning of atta and children.

The Lewis & Clark Graduate School community has identified nine guiding principles which support our
vision and mission. These principles are in addition to the fundamental commitment, whictinés

heart of our mission, to culturabenpetence and advocacy based on knowledge and respect for the
vitality of diverse cultural, linguistic, and ethnic groups we serve.

Learning and Living Environments

Create democratic communities in which caring, equity, social justice, and inclusipraatieed and diverse perspectives are
supported.

Disciplinary Knowledge

Integrate fundamental and emergent components of disciplinary knowledge in ways that extend and enhance experiences of
the diverse individuals and groups we serve. Use this knowlergegment our own capacity to solve problems, even as we
support individuals and communities in problem solving.

Professional Practice

Engage individuals, families, and the professionals who support them in meaningful learning, counseling andahérapy,
communitybuilding experiences responsive to individual differences, interests, developmental levels, and cultural contexts.
Connection to Community

Design learning and counseling activities that cultivate connections between individuals, famdiéseiaicommunities and
region.

Professional/Technological Resources

Incorporate a wide range of professional and technological resources into experiences that support learning, mental health,
and community welbeing.

Assessment

Assess, document, and\aatate for the successful learning and living of all people involved in schools and communities.
Research and Reflection

Adopt habits of personal and scholarly reflection that examine professional practice and lead to systemic renewal.
Leadership and Clalboration

Lead and collaborate with others to plan, organize, and implement education and counseling practices and programs that
confront the impact of societal and institutional barriers to academic success, personal growth, and commusbginegell
Professional Life

Pursue a professional identity that demonstrates a commitment to the legal, ethical, and professional responsibilities of our
profession(s).

| About the Graduate Schoc



The Navigators the official student handbook of the Lessd Clark Graduate School of Education and
Counseling. In this handbook you will find information about the academic, registration, and €ollege
wide policies and procedures that guide life on campus, as well as information about the graduate
school generdy, andresourcesand tools for planning your course of stu@andidateshould read this
document carefully because they are responsible for abiding by the policies and procedures outlined
there.The Navigataf (12 3S G KSNJ 6 A ( K calalogwillbdbeladhroughodt Bk 2 2 £ Q a
experience at Lewis & ClaRandidateshould be sure to read thStatement of Student

Responsibilities

The catalog includescademic policiesncluding
Academic Integrity
Academic Integrity in Practice
Student ConductAcademic Performance, and Appeal Guidelines

TheNavigatorand catalog also contatpllegewide policieghat set out student rights such as access to
disability servies, as well as responsibilitisach as refraining fromsinghate speech. These daments

explain in detail essential policies and procedures associated with discrimination and harassment, sexual
conduct, and hat and bias motivated incidentEvery student is expected to know and comply with
academic ad campus rules establishedtime catalog. A student who is uncertain about the application

of the rules to his or her circumstances has the responsibility to seek clarification from the dean to
ensure proper compliance.

Lewis & Clarkandidatesmust adhere to the Salent Professional Conduct policy of the graduate
school. It igachcandidat®dd NB alLl2yaArAoAf AGe G2 NBthaRe: YR F2tf 24
http://docs.Iclark.edu/graduate/policypycedures/academic/

In addition,candidatesmust adhere to the ethical, legal, and professional responsibilities identified by
Oregon law and@ SPC guidelindsund here
http://arcweb.sos.state.or.us/pages/rules/oars 500/oar 584/584 020.html

Lewis & Clark is committed to serving the needs of our students with disabilities and learning
differences. Professional staffembersin the office ofStudent Support Servicesre available to ensure
students receive all of the benefits of a comprehensive selection of serVicssiffice also provides
advising and advocacy for students with disabilities and support for students who seek advice on
academicstrategies. Services, advising, and accommodations are always the result of an active
partnership between students and Student Support Services Stafflents seeking testing
accommodations for the required licensure exams should contact Student Supgrites for
assistance.

Many faculty members will be happy to provide support for the writing assignments in their individual
classes. However, students looking for additional support may contact: John Holzwarth, Director of the
CAS Wrihg Center at holzwrth@Iclark.edu or 5@88-7503.

About the Graduate Schopl
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Additional Policies Pertaining to ELEMStudents

Liability Policy Regarding Practicum and Field Experience

lff addzRSyida NBIAAGSNBR Ay GKS 02ff S3sunaield O2 3SNB

activities that are required by the college as part of their academic program. This liability policy only
covers third party actions against the individual and/or the college arising from incidents during the
S OKSNJ OF yRA Rdcticnréthe sotirlo)SIMuAes 0 Stédentt Jeachers or teacher
candidates themselves are not covered by this policy.

Transportation

With regard to personal vehicle use, Lewis & Clark College does not provide insurance coverage.
Students who transport ottr students in a personal vehicle, to or from-offmpus sites, related to
required practicum or field assignments, are required to have valid insurance coverage.

Medical Coverage
Complete information on the medical plan available to Lewis & Clark stsi@@a enrollment can be
found at the followingwww.|clark.edu/offices/student health services/insurance

Convocation

Convocation: A call to assemble, to reflect on the v@aggNJ & O 2 NBeativigy,-comizssion,
commitment impact and sustain our professional lives. An opportunity for students and faculty to
connect across programs and to reflect on the shared values of each of our disciplines.

¢ KS DNJ Rdzl G Scafiodlitiggs tbgether stuleyit®and faculty from education and counseling
psychology professions in an interdisciplinary exploration of fundamental issues affecting personal
development and professional life. This crossing of disciplinary borders enceyagiipants to

consider new ways of researching, learning, and solvingweddt problems common across social

service professions. Convocation is designed to welcome students to the community and inspire them to
shape a more just, inclusive, equitapéand compassionate world.

Convocation focuses on the role that creativity, compassion, and commitment play in the professional
lives of educators and counselors. Convocation provides an opportunity for students to lesn m

about the graduate schoaobttendance at Convocation, held annually in September, is required for all
students enrolled imn MATProgram. There is no tuition charged for this experience, but all students
will be required to registethrough WebAdvisor and attend the event

Commenement

The Graduate School of Education and Counseling holds one commencement ceremony annually on the
first Sunday in June. Students eligible to participate include degree candidates from the previous
December, May degree candidates, and July and Augustd candidates who have filed a degree
application by the required deadline. You will receive information about filing your degree application in
the spring semester during yo@eminarclass. Information about Commencement, including when and

how to orcer regalia (required for candidates planning to participate in the ceremony), and information
about the schedule for the event, can be foumadl the Lewis & Clark Graduate School web page

| About the Graduate Schocm
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Substitute Teaching

The Restricted Substitute Teaching licenskes you eligible to serve as a paid substitute during your
student teaching experience. OAR 5840-0150 defines the requirements and limitations of this license
(http://arcweb.sos.state.or.us/pages/rules/oars 500/oar _584/584 210.Html

However, district policies vary regarding the use of student teachers as substitutes so contact the

Human Resources department in your district to find out if they sportsolest teachers in the

substitute licensure process and if they hire student teachers as substitutes. If you choose to apply for

0KS wSAUNROUSR {dzoadAiddziS ¢SI OKAy3 tA0SyasSs &2dz ¢
Lewis & Clark.

Additionally,the ELEM program politelow defines te timeframe and locations you ferhich you are
permitted to serve as a paid substitute.

Subbing igiot permitted prior to solo teaching.

Subbing igiot permitted outsideyour schoal

Subbings permittedduringor after solofor your classroom mentar
Subbings permitted forother teachers iryour school after solo has been completed
but is restrictedto one day a week.

1 The duration and frequency of subbing assignments must adhere to district geisle
and TSPC rules.

= =4 =4 =9

n

You are not required to serve in the role of substitufequestions arise, contact thdinicalcoordinator.

7 SUBSTITUTE

W TEACHER
Hay [ Help

SAVE THE DAY?
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About the Elementary --Multiple Subjects Program

Program Philosophy

TheElementary-Multiple SubjectgELEM programprovidesteacher candidatewiith an educational
experience that prepares them to meet the complex challenges of professional life in a diverse and
changing society. Our program prepamsdidatedo integrate strong knowledge of subject matter,
extensiveunderstanding of pedagogy, and passion for the Welhg ofall children into their
professional practice. Our goal is to produce graduates who distinguish themaslegseptionally
caring, conpetent, and qualified teacherd o accomplish these endsgtfaculty operates from a set of
common beliefs.

1 ProgressiveHumans are social beings who learn best in-liéalactivities with other people
where they can develop practical knowledge and probiatving skills. This progressive
education ideal applie® both the experience ofandidatesn our program and to the children
they will teach.

1 ConstructivistEducation must support students in constructing important knowledge and
deriving concepts for themselveBoencourage the construction of understanditeachers
must use practices thangage learners in actively fitting new information together with what
they already know, and these practices should permeatectiidat€d 8 S E D&\ Sy O S
student and as a teacher.

1 Equitable:Teachers who make a diffence have a steadfast commitment to high quality
education for all children. They participate in improving schools, educational systems, and the
profession by fostering multicultural understandirgyplementing culturally responsive
teaching practicesadvocating for social justice, and teaching for equity.

Program Variations

Lewis & Clark offers two options for earniniylaster of Arts in Teachind/(AT) and completing the
requirements for an Oregon Preliminary Teaching Licengiltiple Subjects endsement. Both

programns arefull-time experience preparingcandidatego teach children in prekindergarten through

grade eightBoth programs adhere to state standards for licensure and provide intensive classroom
student teaching experiences. The MAT vEBOL (MESOL) Program combines the MAT and Preliminary
Teaching License requirements with the coursework and practicum requirements for the ESOL
Endorsement into a unified MAT program. The relationship between the two programs is depicted in the
diagram béow:

ELEMMAT Program (40 SH)
ESOL

ELEMMESOL Program (48 SH) Endorsement
(8 SH)

ALL PROCESSES, REQUIREMENTS, AND PROTOCOLS DESCRIBED IN THIS HANDI
ALL CANDIDATES (REGULAR MAT and MBEQUJIREMENTS SPECIFIC TO MESOL
DESCRIBED IN THE MESOL SEGTIONE ENOF THIS HANDBOOK.

| About the ElementaryMultiple Subjects Progran“



The program is organized aroufalir semesters of coursework as well as a year of supervised student
teaching in a single classroom with an experienced mentor who is open to stteingractices with a
beginning teacher. The fttiime experience isomplemented with an additionalecondlevel practicum
more limited in scopeg in the same schooEee pag&9for more information about the second level
practicum.

Theregular MATprogramis composed ofl0 credit hours disibuted over four semestes (Summer, Fall,
Spring, Summemith program completion coinciding with the last teacher contract day at the
placement site (typically midune) All of the credit hoursserve to fulfill Oregoticensure requirements
as well aghe requirements for thed_ewis & Clark MAdegree.The program planning sheetfisund on
page62 listsall thecourse requirements by semester

Candidateswho have chosen this program option will complete all requirements for the MAT and all
NBIljdANBYSYyGa F2NJ 6KS 9{h[ SyR2NHESNIWSOLpragiakiAy (1 KSA
includesanaddition of eight credit hours of ES®pecificcoursework for a total of 48 credit hours. Six

of these credit hours are associated with coursework and two credit hours are for an ESOL practicum.

The 48 SH for the MESOL program are distributed over four semesters (Summer, Fall, Spring, Summer)
with additional coursework (and practicum for some students) continuing through early Auglust.

specific requirements for the ESOL portion of the MAT with ESOL program are found in a separate
section of this Handbook beginning on pd&ye

IT IS THE RESPONSIBILITY OF ALL MESOL STUDENTS TO CONBELMAOANRD MESC
SECTIONSF THE HANDBO®EKGULARLY.

The ELEM programses two primary sources to guide aassesgandidatepreparation for teaching.

The first is the set of standards for teaching established by the Oregon Teacher Standards and Practices
Commission (TSPC) in the Oregon Administrative Rules (OARs). The complete list of OARs pertaining to
the H.LEM program can be found on the TSPC website:

http://arcweb.sos.state.or.us/pages/rules/oars _500/oar_584/584 _tofc.html

The secod source used by thELENMprogram to define teaching proficiency is the set of resedrabed
practices described imfheFramework for Teachingvaluation InstrumentDanielson2013 The
Framework for Teaching (FFT) defines and describes proficiencyitefeelr domains containing 22
components Eachcandidateis evaluated byheir supervisorand mentor using the FFT at two points in
the year.The Formative FFT ismpleted in March and the Summative FFT is completed inMag
The FFT rubrican be fand on page&0- 61in thisHandbook

About the ElementaryMultiple Subjects Program
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All teacher candidates seeking licensure in the state of Oregerequired to complete a performance
assessment, the edTPA, agat of the licensure process. The Elementary Education edTPA requires
teacher candidates to complete four tasks, three of these tasks relate to literacy instruction and the
fourth is related to mathematics.

Task 1: Planning for Literacy Instruction aAdsessment
Task 2: Instructing and Engaging Students in Literacy Learning

oY aSaaAry3a {GdzRSydaQ [AGS
ny aSaaAry3da {(dzRSydaQ al GK

¢l &l I & J 08 [SINyAy3
¢l & I & YEGAOa [ SINyAy3

wZ

The sequence of three literacy tasks involves cand&lddeumenting a cycle of teactg including

planning, teaching, and assessing a learning segmenbdé8sons. They submit authentic artifacts

including lesson plans, assessment tools and results, classroom video recordings of the learning

segment, and commentaries that provide a oaidle to support their instructional choices and practices

based on the learning strengths and needs of students. The focus is on analyzing their teaching and their
a0dzZRSyGaQ tSFENYAy3I: gA0GK GGSyldAaz2y G2 aiddzRSydaq

Themathematics task focuses on analysis of student learning. It requires candidates to analyze student
work to identify a targeted learning objective/goal and plan and teachengagement lesson focused

2y aildzRSy (& Qdogshi@irchide videéekaidings| batidoes require the submission of

artifacts such as a formative assessment tool, evaluation criteria, assessment results, samples of student
work, and a written commentary.

/ | Yy RA BITRAS@bAIssiomse externally evaluated and scorefny candidate whose edTPA score
does not meet program minimums will be required to revise and resubmit relevant portions of the
edTPA.

In the ELEM programandidates will complete practice edTPA experiences in the fall supported with
course assignments. lithe spring theywill complete and submit their final edTPRhe start of the solo
teaching experience is contingent on submission of the edTPA.

Because the edTPA is an assessment of candidate performance, mentors play a limited supporting role.
Specifiallymentorsare expected to assist fiour important ways:

(1) facilitate the distribution and collection of video permission forms to families;

(2) assist the candidate in choosing appropriate lessons for the purpose of edTPA,;

(3) be flexible with scheduling dung the edTPA focus weeks;

(4) serve as videographer during the recorded lessons.

ed TPA

| About the ElementaryMultiple Subjects Program



Calendar

The calendar below provides a broad overview of the schedule over the course of the year.
TheELEMrogram maintains detailedelectroniccalendarshowing thedaily classscheduleand all
program events which can be accessed ftbmprogramweb page

When conflicts arise between events at school sites and courses or events at Lewis & €&ladigdates
must put their Lewis & Clark obligation firstnless specificaly approved by the program director and

clinical oordinator.
201/7-2018

RBtindicates full days aIC'indicates full days at student teaching experience school;
stripes indicate halflays at each;
Orangeindicates additional MESOL coursework and practicum dates
(NOTE: Summer 28IMESOL dates are approximate. Check \Wdiisor in Januaryor specific dateg
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What to Do About Holidays

LC candidates split their time between campus and their school sites. For this reason, the calendar for

the ELEMprogram does not match perfectlyith the GSEC calendaor the many variations in school

district calendars when looking at holiday observances and othemarik days. For simplicity, use this
guideline for holiday observancd-ollow your school district calendar for holidays except on days when
@2dz KIS OflLaa G [/ C2NJSEFYLXSYE +SGSNryQa 51 @
d0KSRdz SR (i2 068 G @2dz2NJ a0K22f 2uhavelclashds ghQd 51 & X
+SGSNIyQa 5Fex @2dz gAftf FGGSYR Oflaao

edTPA Focus Weeks

The following weeks have been identified as edTPA focus weeks during which edTPA tasks and activities
impact the classroom:
1 October 1617: Teachand asseshteracy instructionVideo recording required.
1 March 1214: Collect math assessment data. Teach-arrgagement lesson. Reassess students.
No video required.
March 1923: Teach and assess literacy instructigitleo recording required.

1
1 April 26: Technical and writing suppoprovided by appointment at LC. Candidastould be
excused to attend as needed (approximately three-dalys this week).

Some deviation from these dates may occur based on specific classroom circumstances. If you anticipate
problems with these dates/ert the clinical coordinator as soon as possible. Additional information

about edTPA that will be distributed throughout the ye@andidates and mentors are expectecheed

any updated timeline information if it conflicts with what is listeere.

Planning
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C;}k Supporting Learning Needs %
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Learning

Instruction
Learning Environment
Engagement in Learming
Deepening Thinking
Subject-Specific Pedagogy

Assessment
Analysis of Student Learning
Providing Feedback

Supporting Student Use
of Feedback
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Successful Student Teaching: A Partnership View

The Lewis & Clark yearlostudent teachingplacementprovidesa unique and invaluable opportunity
for the candidate and mentor. Candidates arenersed in the work of a teaché&sr an entire school
year. Ths experience providesdepth ofexposurethat preparesthemto be outstanding beginning
teachers Mentors who have worked with the LC prograave identifiednany benefitancluding the
opportunity to share and refine their practice, additional suppartheir classroom for the entire school
year, and the opportunity to stayp-to-datewith current educational trends and research through
conversations with their student teachers

Theyearlongstudent teaching experiencaso presents unique challeng&sandidatesare embedded in

0KS YSyiz2NRa ftAFS YR ¢62N] SYDANRYYSWermF¥F2NI Iy S
K2dzaS3dzSadG FyR NBldZANBE KSAIKISYSR GdGSyidAazy G2
and emotional needs. Thereasnatural and predictable ebb and flow to the year that will include high

points filled with joy and a sense of accomplishment,

along with some difficult lows when stress becomes
overwhelming. Open, honest, and respectful

Open, honest, and L9 R i
- communication is an important fagt in a successful
(ST TRVl VIl VIleil  mentor-candidaterelationship.

Is an important factor in a
Thepartnershiprequires a high degree of attention and
successful menter nurturing in the earliest stages and becomes much more
candidate relationship. collegial over time. The best mentoandidate

relationships avoid establishing a pattern tledways
putsthe mentorin the forefront with the candidate

consistently irtheir shadow. No two teachers are exactly aliBeththe mentor and the candidate

should striveto foster a relationship that allows the candidate to fithetir own unique voiceand

identity as a teacher.

y i
0

Successful Student Teaching: A Partnership \iew



This will be a year of tremendous professional growth for you as you transition from observer to
independent teacher in just a few months. To get the most from your student teaching expebience
curious, be open, and be willing to take risks. Each day when you arrive at your placement site, make a
commitment to ke your best self. Be fully present and engaged in all aspects of life at your.school

This yearou will be a graduatstudent and a teacher candidagimultaneouslyBoth of these roles
require you to act professionally and ethically at all times.

Responsibilities as graduatestudent Responsibilities as seachercandidate

I Adhere to theGraduae SchooBtandards for  Know and practice ethical, legal, and

Professional Conduct and Academic Integrity professional responsibilities as per the Oregon
Teacher Standards and Prigeis Commission
(TSPQulesincluding Family Educational Rightg
and Privacy Ad-ERP)laws respectig
aGdzRSyiaQ SRdzOI Gegdry N
statutes for reporting child abuse found here:
https://www.oregonlaws.org/ors/419B.010

I Maintain clear communication with all college | § Maintain clear communication with your mento
faculty including istructors, cohort coordinator, both verbally and in writing. Reply to email
supervisorandthe dinical coordinator Reply to questions promptly ad professionally (within 24
email questions promptly and professionally hours). Initiate timely discussions regarding
(within 24 hours). course assignments that will require student or

mentor interactions.

1 Make every effort to attend every class meetin{ 9§ Inform your mentor immediately in case of an
In the event of an unavoidable absence, inforn absence due to illness. Requests for absence
your instructorprior to the class meeting. Each to reasons other tha illness must be made in
instructor will provide you with the attendance advance and approved by both the mentor ang
policy and procedures to follow in the event of the clinical oordinator.
an absence.

9 Complete all course work in a timely manner. I| § Become knowledgeable about school policies,
this intense rigorous, and compressed progran schedules, school calendar, field trip policies,
it is difficult to regain momentum if you fall parent involvement, and available district
behind with assigments. resources. Comply with all district policies,

regulations, and procedures.

9 Al written assignments must reflethe highest 9 Be professional in both grooming and in dress,
level of skill, clarity, and correctnes®/ritten keeping in mind thetudent teaching expegnce
work adheres to th&eLEM Academic Writing is ayearlonginterview. Consider such things as
Guidelinedound onpage65. visible piercings and body adondition and

cleanliness of clothing, cleanliness and groomi
of hair (including facial hairhecklines, and skirt
length. Be aware of and follow the school norm
for faculty attire.

9 If you receive an incomplete in any course, it i Take advantage of oppamnities to meet and
must be cleared before you can continue the observe other professionals in the school
next semester. All course work must be including in special programs such as physical
successfully completed and all grades of education, music, art, special education, ESOL
incomplete resolved prior to solo teaching. and school counseling. Participate fully while a

your student teaching experiencste.

| Successful Student Teaching: A Partnership Vi
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What Mentors Need to Know
Mentors play a vital role in the professional development of Lewis & Ctarftidates and the
mentorship requires a commitment oiite, effort, and perseverance. Menwserve a dual teaching
role: teaching the students in their cl&ssand teaching theicandidateghrough modeling and
discussion of practicesll mentors must meet theequirements established by TS&@ must submit
an annually updated resume to the teacher education
department prior to the first day the candidate repgsr
to the classroom.

Mentors play a vital role in

Mentor6 O 2171 1 A the professional development

CANBG yR F2NBY2alz GKS of Lewis & Clark candidates, S SEFWIR:
candl_datels to model_hlgh qua_llty profeSS|_onaI and the mentorship requires a

practices. From phning,teaching, assessing, _ _

managing your classroom, asdmmunicating with commitment of time, effort,

parents and colleagsgyour student teacheneeds to and at times, perseverance.

see what caring, competent, and qualified teachers do.

The second critical responsibility of the mentor is to

communicate frequently and clearly with tliandidatad 9 FFSOGA GBS YSy(i2NBR GiOKAY]
candidatesrevealing their decisiomaking processes for tianumerablechoices a teacher makes in

the course of a normal day. When thandidatebegins to take on teaching responsibilities, the mentor

needs to give theandidatehonest andspecificfeedback that will help him/her improve. The mentor

must take equal responsibility with treandidatefor maintaining a professional relationship. There will
inevitably be times when the relationship becomes strained. At these times, the mentor should take the
initiative to open up lines of communication and work to resolve any issues before they become
overwhelming for either person.

Communication Protocol
1. Maintain open communication between tlmmandidateand mentor This is by far the most
important advice we can giv€andidatesvho work
proactively to communicate openly and honestly with
their mentors experience few problems over the course

of the year.

2. If a problem arises, inform your supervisor and steir
advice.

3. If the problem persists, discuss the issue wtité cohort
coordinator.

4. If further intervention is neededhe cohort coordinator
will refer the candidate to the clinical coordinator

5. If the issue isinresolvedit may be brought to the
program director and/or the épartmentchair.

Successful Student Teaching: A Partnership \fiew
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What Supervisor s Need to Know

TheELEMprogram hiresupervisos with extensive classroom afod administrative experience in
elementary school settings. Each of our supervisors has demonstrated a high degree of success in the
field of educationln addition to playing aital role in
the professional development of Lewis & Clark
candidates, supervisoedsoserve a supgrtive role for
mentor teachers All supervisors must meet the First and foremost, the
requirements established by TS&&l must provide a
resume (updated annually) to the TeacHheducation

UUx1 UYDPUOUz UwUI

department. provide feedback to candidates
on their performance in the

30DAOVOEOI 060 211 A B

First and foremost, theupervisoQd NB A L2 Y A A vntnuc—r Pe—uz

provide feedback t@andidateson their performance in
the classroonby observing and documenting their teaching performance

The second critical respabdlity of the supervisor is to be a conduit of infieation about what is

happening at the placement site Lewis & Clark faculty. SupervisorNB G KS aSéSa | yR
for the program. If difficulties arise or if a mentore@andidatehas raied concerns, supervisors should

let the clinical coordinatoknow about the situation, as appropriate. Likewise, if things are going
especially wellthe clinical coordinatoand faculty appreciate hearing this

Observation Schedule
If acandidateis stiuggling,supervisos should schedule additional observations. Formal reports are not
required foranyobservations beyond the ones described on the scheHalew.

Month Type of observation What the supervisor should know
September| Informal observation bcandidate Secondary purpose is to meet the mentord
interacting with students building principal Yy R 02 YLJX SGS
{GFNG¢ OKSOl tAaido
October 15t formal observatiorof the Appropriate routines tambserve includeead
candidateconductinga classroom aloud, transition, morning meeting, et€andidate
routine should send a short description ahead of time.
December | 2" formal observation of the Candidateshould send thdormal lesson plarat
candidateteachinga December math | least 24 hours before the lesson.
unit lesson
February | 3formal observation of the Candidateshould send thdéormal lesson plarat
candidate teaching whole group least 24 hours before the lesson.
lesson(not math)
April 4" and 8" formal observations of the | Both observations should kauring the solo. At
canddate teaching lesson leastone of which must be of a literacy lesson. T
other should be ira content area not yet
observed Candidateshould send théormal lesson
planat least 24 hours before the lesson
May 6" formal observation of the Candidateshould send thdormal lesson plarat
candidate teaching a lesson least 24 hours before the lesson is to be observe

| Successful Student Teaching: A Partnership Vi



For each of six formal observations the supervisor mustioot a supervision cycle consisting of five
important steps:

(1) Meet for apre-observation conference prior to the lesson observation at whichctimedidate
describes the lesson and identifies an area in witiely would like targeted feedback.

(2) Observe arentire lessorand collectdata about the lesson. Lesson data collection may include
scripting of the lesson, timiterval notes, diagrams of teacher movement in the room, tallies
of interaction patterns, etc. The method of data colieatwill depend on tk areafor which
the candidatehas requested feedback.

(3) Meet for apostobservation conference where treandidatesharesheir evaluation of the
lesson and the supervisor shatbeirRI G+ 02t f SOGSR YR AYRAOI (GA2Yy:
suggestionsdr future improvement, and general commentshe supervisor may choose a
few pertinent domains from the FFT to discuss with the candidate during this time.

(4) Compose a formal written repottsing theELEM spervisorreport form. The report may
include infomation that comes from the lesson as well as infiation that comes from the
pre- or postobservation conference.

(5) Uploadthe report tothe electronic data collection system (Task Streang email it to the
mentor.

Beginning with the December math unéiskon and for all subsequent lessons the supervisor will
observe, candidates are expected to provide lesson @aleast one day in advancentainingall the
elements included in the ELEM lesson plan template (see 48)ge

Supervisors take the responsibility feheduling the three required triad meetingdere thementor,
candidate andsupervisordiscuss theandidat€? a LINR2 I NB a & @

1. January Triad Meetindecember Math Unit Reflection
Supervisor coordirtas the first triad meeting at which the candidate reflects on the experience
of teaching the December Math Unit.

2. March Triad Meetingtormative FFT and Goal Setting
Supervisor coordinates the second triad meeting at which the mentor and supervisortBbare
Formative FFTatingswith the candidate. The second purpose of this meeting is to set goals for
the candidate for the solo teaching experience. Typically two or three primary goals are
identified through collaborative discussion between the mentondidate, and supervisor.

3. May/June Triad meetingdummative FFT and Solo Teaching Reflection
The Supervisazoordinatesthe final triad meeting hentor-candidatesupervisor) at which the
mentor and supervisor share the Somative FFT with theandidate ancengage in a
collaborative reflection on the solo teaching experience

Successful Student Teaching: A Partnership \iew



Program Structure

Theyearlongstudent teaching experiencgructure allows for a thoughtful and deliberate gradual
release of teaching responsibilities to thandidate The classrom role of the candidate increases over
the course of the year from observer to independent teacher with each phase bringing additional
opportunities for growth. The actions of the mentor shift over tineceding from prominence in the
classroom, but maitaining a strong supportive presence.

Phase 1 Phase 2 Phase 3 Phase 4 Phase 5
Models Invites Collaborates Guides Coaches
= o
-% Independent 3
< Teacher i_‘;
:Le Supported Includes six weeks 3‘
< Collaborator Teacher of solo teaching 5
= Participant ®
Observer
| Aug-Sept Oct-Nov | Dec-Jan Feb-Mar | April-May-June

To ensure timely progress through the five phases, the following benchmarks and discussion topics
should serve as reference points throughout the yé&gpecific details about roles and responsibilities for
each month are provided in the next section beginning on 28e

Month /' YRARIFGSQa 32+ f ¥F| Discussion topic for the month

August Establish relationships the school
community

September| Understand and practice classroom Qassroom management philosophy and
management systems

October Take full responsibility for most routines | Implementation of routines and
and procedures procedures

November | Plan and teaeh several lessons Planning andssesigmathematics

December | Take full responsibility for a unit of Reflecting on teaching, management, ano
instruction assessment

January Teachhalf- and fultdays; ncrease Long ranging @nning
responsibilityfor planning

February | Increase stamina and hone Mapping out the solo
teaching/planning skal

March Demonstrate planning, teaching, Planning and preparing for all aspects of
assessing, reflecting skithrough the solo
completion of edTPA

April Assume s@ responsibility for all facets of| Reflecton the solo teachig experience
the classroom

May/June | Refine planning, teaching, assessing skil Reflecton the solo teacimg experience

| Progam Structure



Support in the Field

The ELENrogram provides several interconnectegéas of support focandidatesand mentorsas

they progress through the program. Our system works best when the lines of communication between
all of these groups are strong.

The level of field support provided by each of the roles below will be diffetexd. Partnerships that
are struggling or are facing extra challenges will receive additional visits and more individual attention.

1. Supervisar Each candidates assigned hewis & Clarkupervisor who is an experienced
supervisors are retired educators who bring a wealth of experience to their work. The supervisor

will visit eachcandidatein their

classroom at least sen times during

the year. If acandidatefinds

himself/herself struggling in the { - 1 =3

classroom, the supervisor is a LS J\&F\ , .

primary source of support. - IR - -

- > | w A - = \"

organized in a cohort structure with

faculty membes assigned as the

cohort coordinators. The cohort coordinators serve asdiedidateQ & T A NEAtbheyr@azeg i | O

guestion or concern about the program or any academic isSaadidatesneet weekly with

additional individual meeting time ith cohort coordinators as needed.
3. Clinical CoordinatoiThe clinical coordinator supportsindidatedn their field placement sites.

The clinical coordinator visits eachndidateat least twiceto observe performance and provide
support as needed. Indglition, the clinical coordinator serves as the primary point of contact

elementary teacher or administtar who is not currently in the classroom. Many of our

2. Cohort CoordinatorsThe program is  / - Al
cohort coordinators (and cohort members) irBaminar class (ED 517, $88d can schedule
with mentors and supervisors.

Program Structurg



Candidate Responsibilities in Phase 1
Your experience starts on the firday teachers rgort to school and
begins withfull daysat your schoofrom the first teacher day through
GKS FANRG RIFIe 2F OflaasSa |a |
teacher contract day for your district. For the next ten weeks you
report for full days on Mondays and Tuesdays and Wednesday
mornings. You will be at Lésv& Clark Wednesday afternoons, all d
Thursdays and Fridays, asoime Wednesday evening courses. Ref
to the program Google calendand WebAdvisofor specifics.

In this phase striveo be an astute observer and respectful colleagy
You are there to learn and in this phase there are many things
happening at any given moment of which you may be completely
unaware. Hone your observations skills. Ask your mentor what yo
should notice Take notes on what you have seen and be sure to a
your mentor to clarify any processes, procedures, or decisions yo
not fully understand. These notes will be a valuable resource to y
next year when you have the task of setting up a classroom on yqg
own! Learn as much as you can about how the school works, how
classroom is organized, how the teacher sets norms and classroo
policies. Get to know your students, including their names and the
individual interests. How are the students invitedbithe new school
& SI NK | 26 R2Sa GKS GSIFOKSNJ |
subject areas? Ask about curriculum, planning, assessment,
classroom management.

Your introduction to the staff and students in the school will set th
tone for theyear. Before students arrive on the first day of school,

sure you discuss the following topics with your mentor:
- 126 oAttt addzRSyiGa NBTFSNI (2
where students call all teachers by their first names or is tf

Mentor Responsibilities in Phasd
Helping your student teacher get off to a good start is the focus of
this phase. Establishing strong communication and getting to kno
one another is a key step in this process. You shiogllol to integrate
your student teacheinto the school communitypy facilitating
introductions with all the staff in the school and makthgm an
authentic part of the classroom communifihe list below describes
the actions you can take to ensure a smooth transition into the
student teaching experience.

V' Model and dscuss effective practices for organizing and
structuring your classroom. Explain your thinking and decisio
making process for the many choices you make while setting
your classroom and launching the school year with students.
Assistyour studentteaberQad G NI YAAGA2Y AY
school building by making introductiots other faculty and
staff membersand explaining important school processes and
protocols.Be explicit and direct when giving your student
teacher information about the profesonal norms at your schoc
including how teachers typically dress, where to park, access
school supplies, etc.

Introduce your student teacher to parents and include the
OF yRARF(GSQa ylYS 2y Ofl aaN®
other visible classroordisplaysConsider asking your student
teacher to contribute a short introduction to be included in yo
classroom newsletter or bulletin board display.

If appropriate, request a mailbox, identification badgecess
codesclassroom key, and/or schootil account for your
student teacher.

Provideyour student teachea designated working area in the
classroom.

| Program Structure



I &t I asthoof Wheérs students address the teacher a|
Mr. or Ms.? In either case, candidates should follow the
school convention.

How can you be identified to students and parents as a
member of the teaching team? Ask if your name can be
added to the signs outsidthe door identifying the classroon
Can your picture be included in any class photos or other
community-building displays®ind out if your name and you
bio can be added to early communication that goes to
parents.

What are the norms and expectationg fieacher attire at
this school? Find out what the written and unwritten
expectations are and follow them. When in doubt, dress uj
not down. Are jeans acceptable? If so, when? Ashillts the
Y2NX¥K ! NB GKSNB GALANRG RI
related shirts? How can you get a school shirt?

How is communication handled at this school? Will you ha|
a teacher mailbox or share one with your mentor? Can yo
get a district email account? How can you access
announcements and messages on days you are tibiea
school site?

What physical space in the classroom can you have as yo
own? Where can you have a desk or table in the room? A
Ot 2aSi 2NJ OdzLlo 2 NRK 52y Qi
your belongings and later in the year for your woekated
materials.

What are the faculty norms for such things as obtaining a
district ID badge, parking, accessing the building after hou
using the copy machine, lunchtime, playground duty? Whe
AY R2dz00GX &1 @2dzNJ YSyYy (2 ND

\Y

\Y

Make time for regular meetings wityour student teacher
Ideally these meetingwill occur at least weekly andill be
scheduled at a timéree from interruptions and distractions.
Help your student teacher find an appropriate classroom for
their second level practicum by suggesting the names of
colleagues at other grades who model high quality instructior
and are willing to share their practicesth others. See the
guidelines on pagao.

5dz2NAy3 GKS FTANRG 6SS1a sAGK
and explain the rationale for the routines and procedures you
put in place to create a productive learning enviromnhe

Program Structurg



AUGUSR017
Sunday Monday Tuesday Wednesday Thursday Friday Saturday
1 2 3 4 5
6 7 8 9 10 11 12
13 14 15 16 17 18 19
20 21 22 23 24 25 26
27 28 29 30 31
Mentor -Candidate Meeting Mentor -Candidate Meeting
#1 (PPS) #1 (non-PPS)
Goal for AugustEstablish relationships in thechool community
Candidate Mentor Supervisor

A Attend mentor-candidatemeeting #1 at LC| A  Attend mentor-candidatemeeting #1 at LC| A Attend mentor-candidatemeeting #1 at LC

on Thursday Aug 28 5:007:00(PPS) on Thursday, Aug 28, 5:60.00 (PPS) on Thursday, Aug 28, 5:60.00 (PPS)

or ThursdayAug 3L, 5:067:00 (norPPS) or Thursday, Aug 31, 5:60:00 (nonrPPS) or Thursday, Aug 31, 5:00:00 (nonrPPS)
A Assist the mentor irall aspects of A Inform candidate of staff and team Become familia with The Framework for

preparation of the classroom for the year. meetings. Teachingevaluation InstrumenfDanielson,
A Establish relationships with the children, A Assistin identifying asecond leveientor. 2013).

YSy (2 NE famiiegRtBer facilp and| A Discuss and explain the tasks associated

staff. with preparing for the year.
A Attend all faculy and team meetings and

professional development opportunities.
A ldentify a second level mentor.

| Program Structure



SEPTEMBER 2017

Sunday Monday Tuesday Wednesday Thursday Friday Saturday

1 2

3 4 5 6 7 8 9

Labor DayHoliday
10 11 12 13 14 15 16
FIRST DAY LEALL
CLASSES
17 18 19 20 21 22 23
Convocation
24 25 26 27 28 29 30
Goal for SeptemberUnderstandand practiceclassroom management
Candidate Mentor Supervisor
A Attend Convocatdn at LC on Friday, A Meet for at leasBB0 minutes each week. A Attend supervisor meetingat LC on

September 223:307:00.

A Report to site fulktime through thefirst day
of classes at Lewis & Clark.

A Spend2- 2.5hours per week in theecond A
level classroom ankbg hours using the LC
form. A

A [ SINYy @&2dz2NJ YSyi{2NRa
systems.

A Leadat leag one classroom routine per
week (e.g. morning meetq) read aloud,
transitions, endof-day routine).

A {881 YS8yidz2NRa
planning.

Ay Lddzi

Discusyourclassroom management
philosophyand systeméncludinghow you
establish and reinforce norms and routines
Assist your candidate with the collectiof
edTPA video permission forms from paren
GComplete and submit théhase Mentor
Feedback é&rm.

A

A

Wednesday, September 20000 amnoon.
\isit the school to meet the mentor and
building principalObservethe candidate
interacting with studentsNo write-up is

required.

I 2YLX S48 GKS

ah¥¥

l.".I
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Candidate Responsibilities in Phase 2
Yourprimary task duringhis phaseis toprove to your mentor that
you are ready tdake responsibility fomost classroom routines and
procedures along with some instructiortakks Jump in when
invited. Request gportunities to lead the class or small groups.

Ask your mentor to identify areas you are ready to €puld you take
on themorningroutines,calendar, reaehloud, escortinghe classo
specialdike PE or libraryand/or working with small groups of
stdzZRSyda 4G GKS (S OKSNR&a RANS
opportunity to practice leading the class or to partner withuyo
mentor in a ceteaching role.

Maintain balance and separation between your responsibilities as
Lewis & Clark student and yoursponsibilities as a teacher in your
classroom. You should ntatke responsibility for school tasks that
require extensive preparation outside the school day because you
coursework takes precedence at this tinfde reverse is also true.
52y Qi R 2k fd PCYcsses while at schod.fBlly present
and engaged in all aspects of your school and classroom

Seek as much feedback as possible from your mentor after you h
led the classYou want to break any bad habits early in the proces
Maybe you voice is too soft. Maybe you talk for too long. Perhaps
you tend to focus on one student at the expense of the rest of the
class. All of these behaviors are typical for beginners and it is to
advantage to address them early on before you have irsgrda
responsibilities for planning and instructing on your own.

Mentor Responsibilities in Phase 2
Inviting your student teacher to participate in classroom tasks is tt
J2Ff F2NJ 0KA& LIKFaSe 2KSy ONB
this a task mytudent teacher could ddWhen can my candidatee
in front of the class and be in charge of studesdsh daK €

Share your resources and your plans with your student teacher, g
make your thinking visiblédelp your student teacher beconam
active paticipant in the classroomEncourage¢hem to replicateyour
behaviors and responsesitentionally plan for situations in which
your student teachecantake on tasks that will help the students
viewthem as a ceauthority in the classroom.

Be a helpfucolleaguevhen your candidate asks for your assistanc
in planning for the literacy and math lessons they will be required
teach in November and December

Other important topics for discussion at this time of year include:

V AssessmentHow do you colect assessment data at the
beginning of the year, and hodo you use this data to
differentiate instruction in your classroom to better meet you
atdRRSyiraQ ySSRa

V Planning Set aside time to do some planning while your
student teacher is at school with yowhile your regular
practice may be to do the bulk of your planning after hours g
on weekendsit is imperative that youstudent teacher see you
model this process

| Program Structure



OCTOBER 2017

Sunday Monday Tuesday Wednesday Thursday Friday Saturdiy

1 2 3 4 5 6 7

Mentor-Candidate Meeting

#2

8 9 10 11 12 13 14
22 23 24 25 26 27 28
29 30 31

Goal for OctoberTakefull responsibility formostroutines and procedures

Candidate Mentor Supervisor

A Attend mentor-candidake meeting #2 at LC | A
on Tuesday, Oct,%:157:00

A Spend2- 2.5hours per week in theecond A
level classroom antbg hours.

A Reply promptly toyour supervisof @mails A
to schedule a formal observation visit and
send the supervisor a description of the
routine to be observed at least one day

prior.
A Teach and recorddTPA literacy lessons O(
16-18. A
A {S§S1 YSy 2 NIhé topichihidN.P
for the December math unit. A

Attend mentor-candidatemeeting #2 at LC
on Tuesday, Oct,3%:157:00

Release responsibilitgpf most routines and
procedures to your candidate

Meet with candidates for at least 30 minute
each weekProvide feedback to your
candidate on howo improve
implementation of routines and procedureg
(especiallyclassroom management during
these activites)

Assist with preparation and videmcording
of edTPA literacy lessons Oct-18.
Provideaccess tdistrict planning
documents formath (e.g. scope and

sequencs, curliculum maps, pacing guides

X

A

Attend mentor-candidatemeeting #2 at LC
on Tuesday, © 3, 5:157:00
Communicate with candidate® schedule
the firstformal observation of the candidate
conductinga classroonmoutine.

Submit the first observation report through
Task Stream.

Program Structurg



NOVEMBER 2017
Sunday Monday Tuesday Wednesday Thusday Friday Saturday
1 2 3 4
5 6 7 8 9 10 11
12 13 14 15 16 17 18
LASTDAY LCFALL
CLASSES
19 20 21 22 23 24 25
———————————————————— Thanksg|ving Break-----------------
26 27 28 29 30
Goal forNovember Plan and teach several lessons
Candidate Mentor Supervisor
A Spend2- 2.5hours per weekn the second A Release responsibility feeaching two or Attend supervisor meeting at LC on
level classroom ankbg hours more consecutive lessoms literacyand WednesdayNovember 15 10:00 amnoon.
A Teach consecutive lessons in math and math (small group and whole group) Checkin with the mentor andcandidatevia
literacy (lessons to the same group of A Meet with candidates for at least 30 minute phone or email.
students over multiple days). each weekDiscuss how you plan and asse
A Conduct December Math Unit pretest mathematics. Provide input and resources
for the math unit the candidate is planning
A Complete and submit théhase 2Mentor
Feedback &rm.
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Candidate Responsibilities in Phase 3
By now you should begin to feel like ateacher in the room and yo
should be developing a collaborative relationship with your mento
who allows you to take on more and more teaching responsibilitie
2 AGK &2dzNJ YSy (2 NIlancelfdSgianningiand 2 y
preparation, you should take on increasing planning &aething
responsibilities. Specifically you wake full responsibility for
teaching, assessing, and reflecting on the December math unit
lessons you planned during the fakim in MATH 567.

Beginning in January it is permissible for you to occasionally use
portion of the school day for planning even if it means missing soi
instructional time in the classroom. At this point in the year,
developing planning skills is thewdocus. Be judicious and strategi
if opting to miss instructional time for planning purposes. Only do
if what you will miss is a routine with which you are very familiar, ¢
it is not during a time you have taken over a major responsibility (
working with a particular small groug}or any lesson you will teach
lesson plans must tepproved by thenentor no later than the day
before you are scheduled to teatkse yourmentorQ suggestions to
improve your lesson plankater in the year you wibe responsible
for all of the planningThis is your chance to hone your lesson
planning skills with guidance from your mentor.

Mentor Responsibilities in Phase 3
At this phase collegialitgnd collaboration should become well
establishedYou and youstudent teacher should share
responsibilities and plan togetheyou should begin to feelde co
teachers in the classroom. It is up to you to &t tone andhelp
your student teacher view himself/herself ag@ntributor who takes
on increasing teachmresponsibilitiesind is a ceplanner. Release
more responsibility for instruction tgour student teacherYou
shouldretain most of the planning responsibilitie8llow your
student teacheto take over the classroom for extended periods of
time.

Nowis the time to start preparing your candidate for a successful
solo teaching experience by

V Making yourplanning practies visible for your student teacher
and explain how you make decisions about pacing, classroor]
management, and formative assessment.
Discussing your instructional thought process. It is important f
your student teacher to knowWHYyou madeparticular
decisions about instruction and management.

Support your student teacher during the teaching of the
December math unit3ay in the room ad provide support for
classroom management. Provide daily feedback that is target
andspecific.

\%
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DECEMBER 2017

Sunday Monday Tuesday Wednesday Thursday Friday Saturday
1 2
3 4 5 6 7 8 9
10 11 12 13 14 15 16
17
24
Goal forDecember Take full responsibility foa unit of instruction
Candidate Mentor Supervisor
A Take full responsibility for math instruction| A Releaseesponsibility for teachinghath for A Communicate with candidate to schedule
and assessment for two weeks. at least two weeks the secoml formal observation of the
A onduct additionakecond level practicum | A  Meet with candidates for at least 30 minute candidate teaching a lesson from the
obsewationsfor a total 0f30-35hours each weekAsk your candidate to reflect on December Math Unit.
(September; December). the teaching, management, and assessme| Sbmit the secondobservation report
A Communicatenith your supervisor to of the math unit through Task Stream.

schedule the second formal observation
which must be during a December math ur
lesson and send the supervisor the lesson

plan at least one day prior.

| Program Structur




JANUARY 2018

Sunday Monday Tuesday Wednesday Thursday Friday Saturday
1 2 3 4 5 6
New Year 6s New Year 6s
7 8 9 10 11 12 13
FIRST DAY LGPRING
CLASSES
14 15 16 17 18 19 20
MLK Holiday
21 22 23 24 25 26 27
28 29 30 31
Goal for JanuaryTeachhalf- and fulldays Increaseresponsibility for planning.
Candidate Mentor Supevisor
A Communicatewith your supervisor to A Communicatewith your supervisor to A Communicate with candidate and mentor t
schedule the January Triad meeting. schedule the January Triad meeting. schedule the January Triad meeting.
A Spend2- 2.5hours per week in theecond A Provideaccess to all districind team A Qubmit the JanuaryTriadReportform to
level classroom antbg hours. planning documents faall content areagor Task Strearby January 31
A Take on additional planning responsibilities the year (e.g. scope and sequesce
Actively seek planning advice from your curriculum maps, pacing guides
mentor and othercolleagues in the buildingl A  Allow your candidate to takever for at
A Take over the class fat leasttwo half- or leasttwo half- or one fultday. Share the
one fulkday. Share planning responsibilities planning responsibilities for the lessons on
for these days with your mentor. these daysLeave the room for portions of
these days to give your candidate a fm@o
experience.
A Meet with candidates for at least 30 minute
each weekExplain how you approach long
ranging planning. Look ahead to Apfiline
and brainstorm abouintegrated literacy
unit to take place during the salo
A Complete and submit théhase 3 Mentor
Feedback &rm.
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Candidate Responsibilities in Phase 4
During this phase your primary task is to prepare to take on the fu
range of responsibilities of a teacher during your solo experience.
Selfassess and talk wittour mentor to identify areas in which your
confidence or your skills are weak and plan together what
responsibilities you can have in the classroom that allow you to
strengthen these skills. If you have struggled with literacy instructi
you should askdr more opportunities to teach reading and writing
order to build your skills and confidence in this area. If classroom
management is difficult for you, you should ask to be in charge of
transitions and the times of day when management issues tend tg
present themselves. If there is a curriculum area you have not yet
taught, ask for the opportunity to take responsibility for the plannir
and instruction in this area.

Implementing your skills for lesson and unit planning is critical in t
phase. You wibe creating a curriculum map and daily plans for th¢
solo experience. Take advantage of every opportunity to talk with
your mentor abouthe planning process. Because experienced
teachers like your mentor may do much of their planning without
writing extensive details on paper, your job is to talk with your
mentor and find out about the thinking process that accompanies
their plans.

Forthe formallessons the supervisor will observe, lesson planst
be provided at least one day in advance and noastform to the
ELEM lesson plan template (see pd§p

Mentor Responsibilities in Phase 4
Guiding your student teacher is the goal for this phasere the
candidatemoves toward independence gsu prepareto hand over
the full responsibility for instruction and planning to tleandidate
During this phase your student teacher will spend a considerable
amount of time planning for the solo teaching experience. Recedg
from prominence in the classroom and encouragmur student
teacherto experiment with new ideas and methodghis is the time
whenthey will begin to findtheir voice and style as a teacher.

Allow your student teacher ttJNJ OG A OS YI 1 Ay 3 KR
Y2YSyi(Gé¢ lFoz2dzi K2g (2 KFyRfS &
communication, instructional choices, and scheduling/pacing optid
Make sure thayour student teachealso follows through with the
consequences resulting from these decisidixgen if your student
teacher makes a decision different from the one you wddgie
made, be supportive. Offer help and suggestions, but do not resc

Take a proactive role in preparing students and their families for t
transition to the solo teaching period. Clearly communicate the ne
role your student teacher will fulfill, vite assuring everyone that yo
will maintain ultimate responsibility for everything that happens in
your classroom during the solo period.
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FEBRUARY 2018

Sunday Monday Tuesday Wednesday Thursday Friday Saturday
1 2 3
4 5 6 7 8 9 10
Mentor-Candidate Meeting
#3
11 12 13 14 15 16 17
18 19 20 21 22 23 24
President 6s
25 26 27 28
Goal for Februarylncrease stamina and hone teaching/planning skills
Candidate Mentor Supervisor

A Attend mentor-candidate mesting #3at LC | A
on Tuesday, Feb,®:157:00.
A Communicate your supervisor to schedule| A

the third formal observation which must be
of a whole group lessofnot math)and send
the supervisor the lesson plan at least one

day prior.

A Spend2- 2.5hours per week in theecond
level classroom antbg hours.
A Take over the class fat leastfour half or

two full-days. Share planning responsibiliti{ A

for these days with your mentor.
A Take orthe responsibility foplanningand
teaching one content area consistently on

the days you are there.

A Actively seek planning advice from your
mentor and other colleagues in the building

Attend mentor-candidate mesting #3 at LC
on Tuesday, Feb,%:157:00.

Allow your candidate to takeverfor at
leastfour half or two full-days Sharethe
planning responsibilities for the lessons on
these daysLeave the room for portions of
these days to give your candidate a ya@o
experience.

Often observe your candidate whilleey are
teaching and give specific feedback.

Meet with candidates forteast 30 minutes
each weekSpend time specificaltpapping
out the solo. Your candidate will need your
support and direction to complete
assignments for Lewis & Clark course

requirements.

X

A

Attend mentor-candidate mesting #3 at LC
on Tuesday, Feb,®:157:00.

Communicate with candidate to schedule
the third formal observation which must be
of a whole group lessofnot math)

Submit the third observation report through
Task Stream.

Program Suicture|




MARCH 2018

Sunday Monday Tuesday Wednesday Thursday Friday Saturday
1 2 3
4 5 6 7 8 9 10
11 12 13 14 15 16 17
e A LASTDAY LCSPRING
CLASSES
18 19 20 21 22 23 24
Literacy edTPA
25 26 27 28 29 30 31
Spring Break:
Goal for March Demonstrate planning, teaching, assessing, reflecting skill through completion of edTPA
Candidae Mentor Supervisor

A Communicatewith your supervisor to A Communicatewith your supervisor to A Attend supervisor meeting at LC on
schedule thé~ormative FFT Triad meeting schedule the Formative FFT Triad meeting WednesdayMarch 15, 10:00 armoon.

A onduct additional second level practicum| A Meet with candidates for at least 30 minut¢ A Communicate with candidatand mentorto
observationdor a total 0f15-20 hours each weekSpend time specificalhtanning schedule therormative FFT Triad meeting
(January through March) and preparing forall aspects othe solo A Qubmit the Formative FFT scorésrough

A Complete all irclassroom edTPA A Support your candidate in the completion ¢ Task Stream.

requirements.

edTFA requirements.

ALL LC coursework must be ctetgd prior to the start of the solo teaching.
edTPA must be completed and submitted prior to the start of the solo teaching

Failure to complete all spring coursework and edTPA in a timely way will jeopardize the timing of the solo teaching preleo
licensure recommendation in June.
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Candidate Responsibilities in Phase 5
During the final phase of the student teaching experience you will
take on the full range of responsibilities of a ¢bar with conthued
support from your mentor. You may only begin yourseek solo
after submitting edTPA and completing all spring course
requirements. During this time yawiill take on the sole responsibility
for all teacher dutiesncludingplanning, peparation, assessment,
communication witha (i dzR Sy (i dad afténding feduied >

The exact start andnd datesof the solo will be negotiated between
you and your mentobut must fall within the window indicated on
the calendar belowDuring theremainingweeks (prior to and
following the solo experience) you should maintain a central role i
all aspects of the classroom includicgplanning and cdeaching
with your mentor.

Additional requirements:

- Teach for at least two weeks of the solo withdé mentor
teacher in the classroom during instructional tinTgpically this
isthe first two weeks sg/ou canestablishyourrole as the lead
teacher.

- For the rest of the six week solase yourmentor as your
classroom assistant.

- Share detailed lessaand unit plans with the mentor teachet
least theFridayprior to the week of instructionThe level of
detail for these plans can be negotiated between the mentor
andcandidate A mentor can request more detailed plans from
candidate at any time.

- Provde detailedsubplans any timeg/ou areabsent during the
solo. These plans should be written with enouigifiormation for

any sub to follow.

Mentor Responsibilities in Phase 5
During this phasstudent teaches should establisltheir
independence and demaitrate the ability to resolve problems
independentlyby taking responsibility for the full range of teacher
responsibilities for a period of six week&u take on the role of a
coach and help identify areas in need of refinement that will help
them becomeconfident in dealing with the rigors of the daily
challenges in the school environment.

For two weeks of the solo you are not present (or minimally prese
in the classroom during the instructional day. A good plan is for y(
to greet studentsat the strt of the day touch base with students
while they are at lunch or recess breaks, return to say gogelat
the end of the day. This assures students and their parents that y
are stillinvolved, but you areonfidentlyhanding over teaching
responsibilties to your candidatef-orthe remaining weeks of solo
you shouldreturn to the classroom as negotiated with your
candidate.

In addition you should:

V Retain responsibility foall state testing.

V After the first two weeks, regularly observe and give fesdb
to your candidate.

V Serve as a substitute for your student teacher for any absen
including absences to attend job fairs and other employmen
events, during the solo teaching experienEellow the sub
plans provided for you.

V Coteach during the remaing fulltime weeks.

V Upon completion of the solayrite a letter of recommendation

for the candidate
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APRIL 2018

Tuesday

Wednesday

Thursday

Saturday

29 30
Goal forApril: Assume sole responsibility for all facets of the classroom
Candidate Mentor Supervisor
A Submit edTPA prior to starting solo. A Meet with candidates for at least 30 minut§ A Communicate with candidate to schedule
A Teach for two weeks during wdti your each weekAsk your candidate to reflect on the fourth and fifth formal observations one
mentor is not present in the room (or the solo teaching experience. Provide of which must be of a literacy lessorhe
minimally present by agreement). support, resources, and suggestions other should be in a content area not yet
A Communicate your supervisor to schedule Set up a work station out$é the classroom observed.
the fourth and fifth formal observations anc (hallway, library, nearby officend identify Submit the fourth and fifth observation
send the supervisor the lesson plans at leg a communication system so your candidat report through Task Stream.
one day prior. can reach you for urgent matters.
A Maintain full responsibility foall aspects of Reviewand approve any communication th

the classroom for the remaining weeks of
solo.

~

candidateplans to send t@ G dzRS y (i &
families
Complete and submit the Mi§olo Mentor

Feedback Form.
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MAY 2018

Sunday Monday Tuesday Wednesday Thursday Friday Saturday
1 2 3 4 5
6 7 8 9 10 11 12
13 14 15 16 17 18 19
20 21 22 23 24 25 26
27 28 29 30 31
JUNE 2017
1 2
3 4 5 6 7 8 9
10 11 12 13 14 15 16
Goal for May and JuneRefine planning, teaching, assessing skills
Candidate Mentor Supervisor

A Communicate your supervisor to schedule| A Meet with candidates for at least 30 minut¢ A Communicate with candidate to schedule
the sixth formal observations and send the each weekAsk your candidate to reflect on the sixthformal observation.
supervisor the lesson plans at least one dg the solo teaching experience. Provide A ubmit the sixthobservation report through
prior. support, resources, and suggestions. Task Stream.

A Following soloassume role of cteacher Provide support for your candidate dugn A Communicate with candidatand mentor to
with your mentor.Retain this role through the job search process schedule the Summative FFT Triad meetin
the last teacher contract day. Communicatewith your supervisor to A Qubmit the Summative FFT scorgsough

A Following solo, @enduct additional second schedule the Formative FFT Triad meeting Task Streamo later than June .8
level practicum hours bringing the total to
60 hoursfor the year (September June)

A Communicatewith your supevisor to
schedule the Summative FFT Triad meetin

Program Structurg



Second Level Practicum Requirement
One valued feature of thkewis & Clarkrogram is the yealong placement in a singtdassroom.
However, to balance the intense experience at one grade, we also require you to complete and
document a shorter practicum at another. The second level practicum must be completed in a
classroom at least two grades away from your placement @assand consist of 6Bours (30 hours

for MESOL candidates) is necessary to spendnaaverage of 2.5 hours per school week in the second

level classroonto successfullymeet this requirement so advanced planning is required starting with

the first weeks of school.

While in your second level classroom you will be an observer and participant. You will not take over any

GSIFOKAY3 NBalLRyaArAoAfAdASa
You will complete a series oburseworkassignments in math, literacy, and seminar classes that allow

Ay

KA &

Of  aaNR2YZ

you to demonstrate your knowledge of instruction at tbecondlevel.Successful completion ofi¢se
assignmentss required forprogram completion

The time you spend in your seublevel classroom is
integral to your future success as a teacher beyond the
student teaching experienc®lease recognize that your

time in the second level classroom is a unique and valuable

opportunity to become a wellounded educatorTake
advantageof the time with your second level mentor to
investigate curriculum, examine instruction, observe
classroom normsand ask questions about students at this

level.

Here are some frequely asked questions about treecondlevelpracticum

1. What grade leveb a 0

your student teaching level. The table below will help you determine in which grades you may

GO2dzyiie Fa Y@
Thesecondévelpracticum must be done in a class a minimum of two grade levels removed from

aS02yR

conduct your pacticum. An X indicasean acceptable grade level.

Student TeachinGrade Level
3 Kl1|2]|3]4a]s5
83| K X | X | X
L >
T X | X | X
(]
%§ 2 X | X
85 3 [X]|X X
9 4 | X | X|X
< 5 | X | X | X]| X

f SOSt K
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2. Can | fulfill this requirement by observingna working in a variety of classrooms at many of
the possible second level grades?
No.You are requiretb participate in a supervised practicum in one classroom at the second
level. The intent of the practicum is to give you a full and deep understawodingtruction,
management, assessment, and classroom culture at this second level. Working in one classroom
over time will give you this perspective.

We also recognize that there is great value in seeing many teachers in your building at a variety
of grade levels. For this reason you are encouraged to spend time in other classrooms at various
points in the school year. However, only the hours accrued in your designated second level
classroom count toward meeting tHisensurerequirement. Be strategic arefficient in

planning your second level hours so you have time to spend in other classrooms, as well.

3. Canldo my second level acticum in a classroom at a different school?
No. Due to the overwhelming scheduling challenges! are not allowedo leave your school to
participate at another siteThe advantage dfiaving your second level classroom at your school
is thatyou can take advantage of scheduling opportunities that arise on the spur of the moment
to spend time in your second level classroom

4. How do I find a classroorfor my second level gacticum?
Your mentor will help you find another teacher at your school who is willingytoueobserve
and participate.

5. When should | go to my second levetgzticum?
You shouldnegotiate with your merndr and second level teacher to be in the second level
classroom on various days and at various times so that you can participate with a wide range of
classroom activitiedt is your responsibility to communicate with your mentor and the second
level teacler in a timely way to ensure you are making progress toward fulfilling this
requirement.

6. Can | spend time with my second level class while students are at specials? Can | spend time
with my second level mentor during planning time?
The majority of your the in thesecond levetlassroom should be spent with students during
instruction in the core subject areas (math, language arts, science, social stédsaall
fraction of your time at the second level may include observations of the second levét clas
other important activities such as with specialists, at recess, in transitions, during community
time, on a field trip, etcA small fraction of your time at the second level may include non
student time spent with your second level mentor as loniipaistime is spent in substantive
discussion about instruction, classroom management, planning, or assessment at thigdevel.
your professional judgment and count hours that genuinely help you understand the classroom
environment and instruction at thigrade level.

Second Level Practicum Requiremént



7.

10.

11.

What is the suggesi distribution of Second Levelrpcticum hours over the yeaif | am a
regular MAT studenbr a MESOL student with a summer ESOL practieum
Because it will be impossible for you to be in your second level classraoghyaur solo
teaching time, it is recommended that you accrue as many second level hours as possible in the
fall and early springYou should be able taccruehours as follows:
30 hours fom September through December
27 hours from January througspringbreak
3 hours after the solo in May and June.

Completion of this practicum will require you to schedule wikglgh school and district
calendar has unique features so it is up to yoddtermine how you will meet the requirement.
A good rule of thumis to aim for 22.5 hours per week in your second level classrihoough
March and a few hours after solo

What is the suggested distribution of Second Level practicum hours over the year if | am a
MESOL student with an embedded ESOL practicum?

MESOL sdents who have an embedded practicum are also required to spend 60 hours outside
of the regular placement classroom, but half of those hours (30 hours) are to be done in your
second level and the other half (30 hours) are done in association with yo@LM&shtor to

fulfill the ESOL practicum requirement. See the MESOL section of this Handbook for information
about the recommendations for the ESOL portion of your hours.

For second level you should aim to complete your second level hours as follows:
15 hours from September through December
14 hours from January through March
1 hours after the solo in May and June.

Completion of this practicum will require you to schedule wisely. Each school and district
calendar has unique features so it is up to yodetermine how you will meet the requirement.
A good rule of thumb is to aim for1l5 hours per week in your second level classritmough
March and a few hours after solo

How do | keep track of my hours?

You willcompleteentries onan electronicform following each second level observati¥tour
cohort coordinator will monitor this form to ensure that you are making satisfactory progress
throughout the yearAll candidatewill also complete a reflection assignment associated with
your Second évelPractioum as part othe Seminar clssin spring termSuccessful completion of
this assignmenisrequired for licensure recommendation.

What if | have questions or | anoafused about the Second Levetarticum?
Direct your questions tgour cohort coordhator.

What if | have questions or | am confused about the MESOL practicum requirethent
Direct your questions tthe MESOProgram Coordinator

| Second Level Practicum Requireme



Placement Changes

Thementor-candidaterelationship develops over the course of the year and each pattynevitably
experience some highs and some lowmsank and honest communication between the mentor and the
candidate will be the key to a successful yearlong relation&ometimes the mentecandidate
relationshipdoes not unfoldaccording to the expéations of the mentor, thecandidate or both. If this

is the case, the mentor armhndidateeachhave an obligation to be candid with one another about their
perceptions and must try to work out a solution. In rare cases, a change of placement witisideced.
The process for a change of placement depends on who initiates the change request.

If amentor believes a change in placement may be necess$laey,should first discuss the issues with

the candidate If there is no resolution, the mentor shouwtdntact the supervisor whwill serve as a

mediator in continued conversations between the mentor aathdidate If the supervisor and mentor

agree that a placement change is the best solution,dir@cal coordinators contacted. Thelinical

coordinabr may offer additional problersolving suggestions. If the mentor still feels a placement

OKIy3aS Aa (GKS 2yfe azf dziA 2 yfamgnior bdidvésithedo@dateONd G KS Y S
LINE&ASYyOS Ay GKS Of I 4aNR2Y oGéary LONRIG¥pedifedhis précss @and dzR S v i
may skip any of the preceding step&ny time a candidate is removed frotheir placement by the

mentor, the clinical coordinator will create a Plan of Assistance to promote a smooth transition to a

new placement.

If acandidatebelieves a change in placement may be neces#aey,should first discuss the issues with
the mentor. If there is no resolution, theandidateshouldcontact the supervisor whwill serve as a
mediator in continued conversations betwedmetmentor andcandidate If the supervisor and
candidateagree that a placement change is the best solutthe,clinical coordinators contacted. The
clinical coordinatomay offer additional problersolving suggestiondlo placement change will occur

for acandidateinitiated change unless theandidatehas followed the preceding step#.the mentor,
supervisorglinical coordinatorandcandidateagree that a placement change is the only solution, LC will
find a new placement for theandidate The clhical coordinator will determine what additional

support is warranted to promote a smooth transition to a new placement, which could include the
creation of a Plan of Assistance (see pag®.

If a second placement changee(ia third classroom placement during the year) becomes necessary for

Fye NBlFazysz GKS OFyRARFGSQa aArdadz GAz2zy Attt NBI dzA N
before the search for a third placement classroom is initiated. The department chgiregaest a

meeting to discuss the reasons for the two changes and may require increased supervision and

evaluation of the candidate while in a third classroom.

Additional support will be put in place to assist any candidate whemaipces a significant transition

such as a change of mentor (typically when a {targh substitute fills in for a mentor on leave) or

change of placement due to unforeseen circumstances. The clinical coordinator will meet with the

candidate, mentor, andupervisor, to determine the roles and responsibilities for each person. The

clinical coordinator will also create a detailed timeline for additional cheskvith all parties. It is the

OF YRARF(1SQa&a NBaLRyaAoAt Ale G 2sordndkliidal caoytinaioRihey dzy A Ol
feels the need for additional support during a transition period.
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Concerns about Candidate Performance

Both Lewis & Clark faculty and the district administrators atstiuelent teaching experiencgte have

the authoiity to terminate astudent teaching experienggacement because of unsatisfactory

performance lf a member of the facultysupervisormentor teacher principal,student, or parent

expresgsconcern about @andidat€? & LIS NF 2 NI | y OS I oW tBedprocdeduees listédl NJ g A f €
below.

If the mentor observes a situation that causes immediate and critical concern, the mentor should

contact the clinical coordinator within 24 hours of the det and provide a full and detailegport

describing exactly what transpiredAll concerns regardingcandidat€@a Of  AaNR2Y O2 y RdzO{
discussed by both college and school personnel before any decision about a potential placement change

is reached. The principal or district admtngor may temporarily remove eandidatefrom the site

until the concern is resolved.

Some behaviors may trigger an automatic removal from the classroom while the incident is being
investigated or evaluated. These behaviors inclodieare not limited o: inappropriate touching of a
student, poorjudgment regarding student safetyse of physical force, sexual harassment, evidence of
substance abuse, or the request of a pavgoardianor building principal that theandidatebe

removed from the classran upon complaint of a student.

Likewise, if @andidatehas concerns about any breach of ethics such as sexual harassment or

discrimination at thestudent teaching experiencste, they should contact the clinical coordinator
immediately to determine howii 2 LINP OSSR Ay | O0O2NRIFIYyOS 4A0GK GKS 3INJ
http://www.|Iclark.edu/graduate/student life/handbook/college policiés/

College policies governingsues such as harassment, substance abuse, and sexual conduct can be found
online athttp://www.Iclark.edu/graduate/student_life/handbook/college policigs/

Thegradh § S a0K22f Qad {GdzRSYyd t NRPFSadaarazylf [/ 2yRdzO0 t 2f
http://docs.Iclark.edu/graduate/policyprocedures/academic/

If a student or parent complai generates a request from the mentor principal for the removal of a
candidatefrom the classroom or school site, the mentor or principal should contactlthieal
coordinatorwithin 24 hours of the complainfAll concerns regardingcandidate & ssf@dnt conduct
shouldbe discussed by both college and school personnel before any deszsiont a potential
placement change is reached. The principal or district admin@tmay temporarily remove a
candidatefrom the site until the concern is resed.

The college has multiple policies that govern sexual conduct and harassment, substance abuse, and the
removal ofcandidatesdrom programs based on evaluations of the safety and security of the community

at large. h the context of field placement sites, substance abuse, sexual harassment, and other
AYEFLLINRLINRAIF GS o0SKI@A2NAR Frff dzyRSNJ GKS dzYoNBff Il 2°
or sexual misconduct arises, tlwandidatewill be immediatelyremoved from thestudent teaching

| Concerns about Candidate Performar
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experiencesite until the proper procedure can be put into place. Btedent Professional Conduct Pojicy
including procedures for studergonduct review, can be found in the graduate school catalog. Other
collegewide policies governing substance abuse, sexual conduct, and removal from an academic program
can be found in th&avigator Student Handbook

I Iy RA Réachiry dofapetency is evaluated using Framework for TeachingFF). This framework
is applied throughout the program and is the basis for providing explicit and detailed feedback to
candidates|t is also a bas for assessment of the progresscaihdidatesoward successful completion
of the program.

There may be times when a faculty member, supervisor, or mentor identifies a particular area of
challenge or struggle for@andidate In such cases, the facultyember, supervisor, or mentor will
contact the clinical coordinator who will schedule a meefmigthe purpose of establishing support for
improvement in this/these area(s). This meeting will includedhedidate mentor, supervisor, and
clinicalcoordnator. Upon conclusion of the meetingp¢ clinicalcoordinator willsend an email to all
parties. In this email the clinical coordinator will document the meeting outcan@sding actions to

be taken by theeandidate a timeline, expected indicators ofqgress, and a date for a folleup
discussion (meeting or emaipn thefollow-up date, the candidate mentor, supervisor, andlinical
coordinator will report on progress toward an acceptable rating in each of the areas of concern on the
FFT. If theardidateis making sufficient progress, no further action or documentation is necesEary
faculty judge the progress insufficient, a formal plan of assistance will be implemented (see below).

If a faculty member, supervisor, or mentdetermines thathere has not been sufficient progressthe
areas identified in the meeting described abmreas detailed in this handbopkformal plan of
assistancewill be created by thelinical coordinatoin consultation with thecandidate mentor, and
supervisorA plan of assistance can alsoibgiated without following the steps described in the
preceding sectioin the event of a sudden decline in performance, typically near the beginning of the
solo teaching experience.

A plan of assistacewill specifythe areas in whictlthe candidatemustimprove in order to satisfy the
requirements set by Lewis & Clark for successful completion d¥ith€program and recommendation
to TSP@or a Preliminary Teaching Licenffewill include a detailedlescription of the concerns,
strategies and resources for addressing the concerns, a timeline for meeting theagwhés plan for
assessing progress. Copies of plen ofassistancewill be distributed to thecandidate mentor, and
supervisor who mayif they desire, make further suggestions for the plan. ¢helidate may request

that the program director participate in the discussions about the plan of assistance foatidgdate
Failure to make satisfactory progress following tilemn of @sistarre may result in the decision by Lewis
& Clark not to recommend the candidate for licensure.

If acandidateis dissatisfied with the outcome or the procedsgy may discuss these concerns with the

department chair. If theandidateis not satisfied withti KSR S LJ- NIi Y Sy {theyOrigy A ND& RS OA
request a meeting with the dm. If any concern iserious enough to merd formal review and potential

academic or disciplinary actiqap to and including dismissal from the program), the program director

will follow the Student Professional Conduct Review Prockeseribed in the Graduate Catalog.

Concers about Candidate Performarjce
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As described in the Graduate Sch8alident Professional Conduct Policgndidatesare also expected
to meet the standards of profegsial conduct appropriate to their field of studwhether on campus or
in the classroom¢andidatesshould exemplify the characteristics of successful professionals. These
include, butare not limited to, the following:
9 Arriving to school and to class dme and prepared
1 Completing all work on time or arranging for extensions in advance of the due date (including
assignments for class, tasks assigned by the mentor, lessos i@quested by supervisgrs
1 Being absent for class or field placements onlyidgitimate reasons such as personal or family
illness, emergencies, or jedearch related appointments
Maintaining professionally appropriate attire and grooming
Not engaging in conversations that exclude, belittle, or unfairly criticize another piofass
(including otherc, mentors and other teachers in the building, LC faculty and staff)
1 Being fully engaged in class or school activities; not engaging with technology in a way that is
distracting to self or others
1 Any of theresponsibilities listedn pagel6.

1
T

If a faculty member, mentor, or supervisor has concerns inazag related to professionalism they

aK2dzZ R 02YYdzyAOF (S LINRBYLXWife IyR RANBOGte gAGK GKS
concerns abouprofessionalism should be reported to the clinical coordinator or program director for

further consultation and resolution.

TheD NJ R dz (i SSatjsf@dtos Adadeic Progress Patiagbe found in the cataloglhis policy
covers critical topics including student grade point average requirements and the importance of
students meeting professional standards in licensure programs.

As per theD NI R dzl (i SpolicyCskugets eralled idegree programs must maintain a B average (3.0)
and may not receive any grade lower than -airCany course and no two grades lower thant® be
considered making satisfactory academic progress. Students who do not meet the standards for
satisfactory acdemic progress will be immediately withdrawn from their program and notified of this
action.

| Concerns about Candidate Performar



Licensure

The Teacher Education office maintains a licensure file for each candidate. In order to recommend a
candidate for licensure we need to have acdareecords of each of the following. Whenever possible,
keep a copy of each of these items for your personal records.

A Admission to the Prefiinary Teaching License program.
A +SNATFTAOFGA2Y 2F I oF OKSf 2NNRa RSIWMidhS 2N KAIKSNJ
A Documentation of ckground clearanciom TSPC.
A *Passing scores submitted to Lewis & Clark for ORELA: Protecting Student and Civil Rights in the
Educational Environment Exam.
A Submission of edTPA asdoring by Pearson. Completion of remediationddTPA scores not
meeting the Lewis & Clark standard.
A Six formal observation reports from supervisor.
A Summatve FFT submitted by supervisor.
A *Passing scoresibmitted to Lewis & Clark foNES subject area test
A Successful completion of all licensureuczes with course grades issued
*Three options to submit official test scores
1) The student can request that the testing company send the official results to GSEC.
2) The student can come to the admissions office and open their test score(m@pued oronline)
in the presence of admissions staff.
3) The student can forward the official email containing the test scores to the admission office.
They must forward the entire emainot just the attachment with the test scoreg:or some
tests, this email is natent, so the student has to do option 1 or 2.

This handbook describes the requirements that must be successfully completed in ordeafudidate

to be recommended for licensure. Failure taygalete any of these requirements will lead to the

student not being recommended for licensure. Reasons may include a wide range of factors, from the
inability to fulfill performance expectations to extended absences or illness. The determination that a
student will not be recommended for licensure will be made by the department chair, on the
recommendation of the program director and clinical coordinator.

Under certain circumstancea,candidatevho cannot be recommended for licensure at the customary
comgetion of the program will not be able to fulfill the requirements of the prognaitiin the time
remaining in the school yeanay be given one or both of the following options:

91 Additional fall student teaching experien@eall Finish)
In cases whera candidatehas been unable to satisfactorily complete the requirements of the
program, but has demonstrated the promise of being able to do so with an additional term of
student teaching, the department chair may grant, at her or his discretion, the option of
completing & additional fallstudentteaching experience. Typically the fall practicum begins in
late August and continues until winter breakhe practicum is required to enable tlrandidate
to complete the two major Oregon Administrative Regulatiequirements of nine weeks of full
time student teaching (includingt leastsix weeks of successful solo teaching) and the
successful completion of thed TPA

Licensure|



1 Program change: M.Ed. in Educational Studies
If acandidateis unable to complete the requireme&nnecessary to be recommended for
licensure, but has demonstrated the potential to complete a madtdegree in the field of
education that does not involve classroom teaching, the department chair may grant, at her or
his discretion, theandidate€ admission to the M.Ed. Program in Educational Studies.
Requirements for this degree can be found in Gaduate Catalag

In cases where eandidatewishes to appeal the decision of the department chair, he or she may submit
a written request to the Dean dhe Graduate School.

| Licensure



Forms and Resources

Lewis & Clark Graduate School of Education and Counseling

2017-18EL EM Pr olgessen/Mlan Template

Lesson title:

Candi dateds name: Lesson date: Grade level:

Central Focus (What is theoverarching big idedor the learning segment or the unjit?

Standard(s) addressedPaste textrbm CCSS or other state documents

Lesson Objective(Describe what students will know or be able to do as a result of this lesson.)
- Stuknts will be able toé

Lesson Objective in ageappropriate language( Rest at e t he objective abo
- lcaré

Language Runction (How will students express their knowledge of the coiriemtal or written forn?)

Supports for Additi onal Language DemandgWhat will you do to help students meet the language
demands?)

A Vocabulary(words)

A Syntax(sentences)

A Discourse(communicate ideas)

Assessments
1 Formal assessmenfWhatartifacts will students producg?

1 Informal /observational (What will you be watching/listening for and when?)

Forms and Resourcés




Lesson at a glance

Lesson phase # of Key activities
minutes
Opening
Mini-lesson
Work Time
Reflection

Materials and Lesson ConsiderationgWhatwill you need to prepare ahead of time? W4eating
arrangements will support your lesson?)

Supports for student succeséWhat will you provide to ensure all students are fully engageblearnin®)

A Extensions for TAG/early finishers

A Scaffolds for SPED students (as per IEP and 504 requiteinen

A Language supports for ELL students (in addition to those listed earlier in the lesson plan)

A Supports for other specific individuals

Detailed lesson sequence

# of min The

teacher

Wi

| 1 é | Students will é Materials
needed

| Forms and Resource




Domain 1: Planning and Preparation

Component

Unsatisfactory
Not yet meeting expectations for a
beginning teacher

Basic
Expected performance level for a
beginning teacher

Proficient
Demonstrating exceptional skill for a
beginnirg teacher

Distinguished
This rating iseservedor experienced
teachers

la
Demonstrating
Knowledge of
Content and

In planning and practice, the teacher
makes content errors or does not
correct errors made by students. The
teacher displays lite understanding

The teacher is familiar with the
important concepts in the discipline
but displays a lack of awareness of
how these concepts relate to one

The teacher displays solid knowledge
of the important concepts in
discipline and how these relate to ong
another. The teacher demonstrates

The teacher displays extensive
knowledge of the important concepts
in the discipline and how these relate
both to one another and to other

Pedagogy of prerequisite knowledge important | another. The teacher indicates some | accurate undestanding of disciplines. The teacher demonstrate
to student learning of the content. awareness of prerequisite learning, prerequisite relationships among understanding of prereggite
The teacher displays little or no although such knowledge may be G2LAOad ¢KS (S OK relationships among topics and
understandng of the range of inaccurate or incomplete. The LINF OGAOS NBbSOUG 1 conceptsand undstands the link to
pedagogical approaches suitableto | G S OKS NI a LJ | ya || range of effective pedagogical necessary cognitive structures that
student learning of the content. limited range of pedagogical approaches in theubject. ensure student understanding. The
approaches to the discipline or to the GSFOKSNRa LXFya |
students. familiarity with a wide range of
old|la|m|<t|w|o|~]|a|o old|a|m|<t|w|o|~]|o]|o olalalm|s|w|e|~]|w|a|]| effective pedagogical approaches in
Al d [ H | H A H A | A Nl |d|aN || ||| mofmoo|lolo[lo|omo|m|om thedis:iplineandtheabilityto
anticipate student misconceptions.
1b The teacher displays minimal The teacher displays generally The teacher understands the active | The teacher understands the active

Demonstrating
Knowledge of
Students

understanding of how students
learrt and little knowledge of their
varied approaches to learning,
knowledge and skills, spetineeds,
and interests and cultural heritages
and does not indicate that such
knowledge is valuable.

accurate knowledge of how students
learn and of their varied approaches
to learning, knowledge and skills,
special needs, and interests and
cultural heritages, yet may apply this
knowledge not to individual students
but to the class as a whole.

nature ofstudent learning and attains
information about levels of
development for groups of students.
The teacher also purposefully acquirg
knowledge from several sources abol
INRdzZLJA 2F aiddzRSy
to learning, knowledge and skills,
special needsand interests and
cultural heritages.

1.0
11
1.2
13
14
15
1.6
1.7
1.8
19

2.0
21
2.2
23
2.4
25
26

2.7
28
29

< ©
) ™

35
3.6
3.7
3.8
3.9

| o <
m | ™M ™

nature of student learning and
acquires infomation about levels of
development for individual students.
The teacher also systetically
acquires knowledge from several
a2dz2NOS& Fo2dzi AYR
varied approaches to learning,
knowledge and skills, special needs,
and interests and cultural heritages.

| Framework for Teaching



Unsatisfactory Basic Proficient Distinguished
Component Not yet meeting expectations for a Expected performance level for a Demonstrating exceptional skill for a| This rating iseservedor experienced
beginning teache beginning teacher beginning teacher teachers
1c The outcomes represent low Outcomes represent moderately high| Most outcomes represent rigorous All outcomes represent higlevel
Setting Instructional | expectations for students and lackof | SELISOGF A2y a | y R | andimportant learning in the learning in the disgline. They are
Outcomes rigor, and not all of these outcomes | important learning in the displine discipline and are clear, are written in| clear, are writtenin the form of
NBEbSOG AYLERNIF yd | andconsist of a combination of the form of student learning, and student learning, and permit viable
discipline. They are stated as student| outcomes andactivities. Outcomes suggest viable metids of methods of assessment. Outcomes
activities, rather than as outcomes fof NSb SO0 aS@SNI t (& | aa8aayvYSyidiod hdziO2 NEbSOi aSOSNIft RA
learmt Yy 3® hdzii 02 YS& N the teacher has made no effort at different types of learning and learning and, where appropriate,
type of learning and only one coordination or integration. opportunities for coordination, and represent both coordination and
discpline or strand and are suitable Outcomes, based on global assess | they are differentiated, in whatever integration. Outcomes are
for only some students. ments of student learning, are suitabl{ way is needed, for different groups of| differentiated, in whaever way is
for most of the students in the class. | students. needed, forindividual students.
olglyle|s|vloinielol IZITIJIT (S| d|ad|a|ld|[Q]]|@|c|c|@|0|o|o|s]0]o
1d The teacher is unaware of resources | The teacher displays some awarenes The teacher displays awareness of ¢KS (S OKSNna |y?2

Demonstrating
Knowledge of
Resources

to assist student learning beyond
materials provided by the school or
district, nor is the teacher aware of

resources foreJ} Y RAY 3 2y
professionaskill.

old|n|m|s|n|olr] x|
— — — — — — — — — —

of resources beyond those provided

by the school or district for classroom
dza§ +FyR F2NJ SEGSY
professional skill but does not seek tq
expand this knowledge.

resources beyond those provided by
the school or district, including those
on the Internet, for classroom use ang
F2NJ SEGSYRAY3 2y §
and seeks out such resmes.

0
o

20

21
22
23
24

2.6
2.7
2.8
29

3.0
31
3.2
3.3
3.6
3.7
3.8
3.9

34
35

for classroom use and for extending
2ySQa LINRTSaashe y |
including those available through the
school or district, in the community,
through professioal organizations
and universities, and on the Internet.

Framework for Teaching



Unsatisfactory

Basic

Proficient

Distinguished

Component Not yet meeting expectations for a Expected performance level for a Demonstrating exceptional skill for a | This rating is reserved for experience
beginning teacher beginning teacher beginring teacher teachers
le Learning activities are poorly aligned | Some of the learning activities and Most of the learning activities are The sequence oéhrning activities

Designing Coherent
Instruction

with the instructional outcomes, do
not follow an organized progression,
are not designed to engage stutts

in active intellectual activity, and have
unrealistic time allocations.
Instructional groups are not suitable
to the activities and offer no variety.

materials are aliged with the
instructional outcomes and represent
moderate cognitive challenge, but
with no differertiation for different
students. Instructional groups partially
support the activities, with some
variety. The lesson or unit has a
recognizable structure;t the
progression of activities is uneven,
with only some reaonable time
allocations

1.0
11
1.2
13
1.4
15
1.6
1.7
1.8
19

Q N
(N o

23
24

25
2.6
27
2.8
29

b
o

aligned with the instructional
outcomes and follow an organized
progression suitable tgroups of
students. The learningctivities have
reasonable time allocations; they rep
NBasSyid airayiauollryi
with some differentiation for different
groups of students and vied use of
instructional groups.

3.0
31
3.2
3.3
34
35
3.6
3.7
3.8
3.9

follows a coheent sequence, is
aligned to instructional goals, and is
designed to engage students in high
level cogrtive activity. These are
appropriately differentiated for
individual learners. Instructional
groups are varied gpopriately, with
some opportunity for student choice.

1f
Designing Student
Assessments

Assessment procedures are not
congruent with instructional
outcomes and lack criteria by which
student performance will be assessed
The teacher has no plan to
incorporate formative assessment in
the lesson or unit.

1.0
11
1.2
13
1.4
15
1.6
1.7
1.8
19

Assessment procedures are partially
congruent with instructional
outcomes. Assessment criteria and
standards have been developed, but
they are not clear. Theést O K S NI
approach to using fanative
assessment is rudimentary, including
only some of the instructional
outcomes.

All the instructional outcomes may be|
assessed by the proposed assessme
plan; assessment metldologies may
have been adapted for groups of
students. Assessment criteria and
standards are clear. The teacher has
well-developed strategy for using
formative assessment and has
designed particular approaches to be
used.

2.0
21
22
2.3
2.4
25
2.6
2.7
2.8
29

3.0
31
32
33
34
35
3.6
37
38
39

All the instructional outcomes may be
assessed by the proposed assessment plg
with clear criteria for assessing student
work. The plan contains elence of

student contribution to its development.
Assessment methodologies have been
adaptedfor individual students as the neeg
has arisen. The approach to using
formative assessment is well signed and
includes student as well as teacher use of|
the assessment infanation.

| Framework for Teaching



Domain 2: The Classroom Environment

Environment of
Respect and Rapport

and among students, are mdgt
negative, inappropriate, or insensitive
G2 adGdzRSydaqQ |38y
backgrounds, and developmental
levels. Studentiteractions are
characterized by sarcasm, pdowns,
2N O2ybAOGd ¢KS
with disrespectful behavior.

1.0

1.1
1.2
1.3
1.4
1.5
1.6
1.7
18
1.9

and among studentsare generally

F LILINB LINRF GS odzi Y
inconsistenciedavoritism,and
RAANBIFNR F2NJ add
and developmental levels. Students
rarely demonstrate disrespect for one
another. The teacher attempts to
respond to disrespectitbehavior,

with uneven results. The net result of
the interactions is neutral, conveying
YSAGKSNI 6 NYiIK y2

2.0
21
2.2
23
2.4
25
26

2.7
2.8
29

caring and respect. Sudfiteractions
are appropriate to the ages, cultures,
and developmental levels of the
students. Interactions among student
are generally polite and respectful,
and students exhibit rgpect for the
teacher. The teacher responds
successfully to disrespectfoehavior
among students. The net result of the
interactions is polite, respectful, and
businesske, though students may be
somewhat cautious about taking
intellectual risks.

3.0

31
32
33
34

35
3.6
37
38
39

Unsatisfactory Basic Proficient Distinguished
Component Notyet meeting expectations for a Expected performance level for a Demonstrating exceptional skill for a| This rating iseservedor experienced
beginning teacher beginning teacher beginning teacher teachers
2a Patterns of classroom interactions, Patterns of classroom interactions, Teacherstudent interactions are Classroom interactions between
Creating a both between teacher and students | both between teacher and students | friendly and demostrate general teacher and stulents and among

students are highly respectful,
reflecting genuine warmth, caring, an
sensitivity to students as individuals.
Students exhibit respect for the
teacher and contribute to high levels
of civility among all members of the
class. Theet result is an environment
where all students feel valued and ar¢
comfortable taking intellectual risks.

2b
Establishing a Culture
for Learning

The classroom culture is characterize|
by a lack of teacher or student
commitment to learning, and/or lite
or no investment of student energy in
the task at hand. Hard work and the
precise use of language are not
expected or valued. Medium to low
expedations for student achievement
are the norm, with high expectations
for learning reserved for only one or
two students.

1.0

1.1
1.2
1.3
14
1.5
1.6
1.7
18
1.9

The classroom culture is characterize
by little commitment to learning by
the teacher or students. The teacher
F LIS NBE (2 68 2yt
Y2iA2yasé yR aidd
they areinterested in the completion
of a task rather than the quality of the|
work. The teacher conveys that stu
dent success is the result of natural
ability rather than hard work, and
refers only in passing to the pise

use of language. High expectations fq
learning are reserved for those
students thought to have a natural
aptitude for the subject.

S|l | N I® IS WO N~ |00
N|la ||| |||

The classroom culture is a place whe
learning is valued by all; high
expectations for both learning and
hard work ae the norm for most
students. Students understand their
role as learners and consistently
expend effort to learn. Classroom
interactions support learning, hard
work, and the precise use of languagg

3.0
31
32
33
34
35
3.6
37
38
39

The clasoom culture is a cognitively
busy place, characterized by a share
belief in the importance of learning.
The teacher conveys high expectatior
for learning for all students and insistg
on hard work; students assume
responsibility for high quéy by
initiating improvements, making
revisions, adding detail, and/or
assisting peers in their precise use of
language.

Framework for Teaching



Unsatisfactory Basic Prdficient Distinguished
Component Not yet meeting expeations for a Expected performarclevel for a Demonstrating exceptionakill for a This rating iseservedor experienced
beginning teacher beginning teacher beginning teacher teachers
2c Much instructional time is lost due to | Some instructional time is lost due to| There is little loss of imsictional time | Instructional time is maximized due tg
Managing Classroom| A Y STUOA Sy i Ot | & a N partially effedive classroom routines | due to effetive classroom routines SFTUOASY{ld IyR &Sty
Procedures procedures. There is little or no FYR LINRBOSRdAZNB&® ¢ ' yR LINRPOSRdAzNBa ® ¢ routines and procedures. Students
SOARSYOS 27F (KS (i management of instructional groups | management of instructional groups | take initiative in the management of
instructional groups and transitions and transitions, or handling of and transitions, or handling of instrudional groups and transitions,
and/or handling omaterials and materials and supplies, or both, are materials and supplies, or both, are | and/or the handling ofnaterials and
supplies effectively. There is little inconsistent, leading to some consistently successful. With minimal| supplies. Routines are well
eviderce that students know or follow| disruption of learning. With regular guidance and prompting, student understoodand may be initiated by
established routines. guidance and prompting, students follow established classroom routines| students.
follow established routines.
o|ld|lN|m |t |w]|O|[~]|0|® o|ld|N|m |t |w|O|[~]0 | Q|| N M |0 |© |~ 0|0
I I T I T A I I i e e e Nld|d|ad|ad ||| R B B I B B B B B
2d There appear to be no established Standards of conduct appear to have| Student behavior is generally Student behavior is entirely

Managing Student
Behavior

standards of coduct, or students
challenge them. There is little or no
teacher monitoring of student
0SKIFEZBA2NE YR NBJ
misbehavior isepressive or
disrespectful of student dignity.

been estalished, but their
implementation is inconsistent. The
teacher tries, with uneven results, to
monitor student behavioand
respond to student misbehavior.

o
i

1.9

SN[ || @
Al d | A A G H ]

2.0
2.3
24
25
2.6
2.7
2.8
2.9

21
22

appropriate. The teadtr monitors
student behavior against established
standards of conduct. Teacher
response to student misbehavior is
consistat, proportionate, and
respecful to students and is effective.

QAN MY VW QN0 IO
(eI e T e T Ao T o T o T o T o B Ao B ]

appropriate. Students take an active
role in monitoring their own behavior
and/or that of other students against
standards of conduct. Teacher
monitoring of student behavior is
4doGfS I yR LINBGZSY,
response to stdent misbehavior is
sensitive to individual student needs
I'yR NBaLISOGa 4&iddzR

| Framework for Teaching



Unsatisfactory Basic Proficient Distinguished
Component Not yet meeting expeations for a Expected performarclevel for a Demonstrating exceptionakill for a This rating iseserved for experienced
beginning teacher beginning teacher beginning teacher teachers
2e The clasroom environment is unsafe,| The clasroom is safe, and essentiy The classroom is safe, and studen The classroom environment is saf

Organizing Physical
Space

or learning is not accessible to many.
There is poor alignment between the
arrangement of furniture and
resources, including computer
technology, and the lesson activities

1.0
11
1.2
13
14
15
1.6
17
18
1.9

learning is accesble to most students.
The teacher makes modest use
physical resources, including computé
technology. The teacher attempts tq
adjust the classroom furhire for a
lesson or, if necessary, to adjust th
lesson to the furniture, but with limited
effectiveness.

2.0
21
22
2.3
24
25
2.6
2.7
2.8
2.9

have equal apess to learning activities
the teacher ensures that the furniturg
arrangement is appropriate to the
learning activities and uses physic

resources, including coputer
technology, effectively.

o - N [32] < Te) © M~ [ee] (o]
Gl |b|m|b|d|0|6]|m

and learning is accessible to 3
students, including those with specia
needs. Tk teacher makes effective us
of physical resources, includin
computer technology. The teache
ensures that the physical arrangemer
is appropriate to the learning activities
Students contribute to the use o
adaptation of the physical
environment to adance learning.

Framework for Teaching



Domain 3: Instruction

Component

Unsatisfactory
Not yet meeting expectations for a
beginning teacher

Basic
Expected performance level for a
beginning teacher

Proficient
Demonstrating exceptional skill for g
beginning teacher

Distinguished
This rating iseservedor experienced
teachers

3a
Communicating with
Students

The instructional purpose of the lesso
is unclear to students, and the
directions and procedures are
O2yFdzaAy3Id ¢KS
of the content containgnajor errors
and does not include any explation
of strategies students might use. The
S OKSNna alLkRilsSy
contains errors of gramar or syntax.
¢KS GSI OKkSNKa + OF
inappropriate, vague, or used
incorrectly, leaving stdents confused.

VS

1.0

1.1
1.2
1.3
1.4
1.5
1.6
1.7
18
1.9

¢KS GSIFOKSNRa i
instructional purpose has only limited
success, and/or directions and

LINE OSRdzNB& Ydzaid o
AYAGALFE adGdRRSyd O§
explanaton of the content may contain
minor errors; some portions are clear,
20KSNE RATUOdzZ G @
explanation does not invite students t
engage intellectually or to understand
strategies they might use when
62Nl Ay3 AYRSLISYyRS
spoken language is aerct but uses
vocabulary that is either limited or not
Fdzft €& | LILINBLINAL G S
or backgrounds. The teacher rarely
takes opportunities to explain aca
demic vocabulary.

2.0
21
2.2
23
2.4
25
26

2.7
28
29

Theinstructional purpose of the lesson is
clearly conrmunicated to students,
including where it is situated within
broader learning; directions and
procedures are explained clearly and may
0S Y2RStSRo ¢KS (8}
content is scaffolded, cleaand acurate
F'yR O2yySOita sA0GK 3
and experience. During the explanation o
content, the teacher focuses, as
appropriate, on strategies students can
use when working independently and
invites student intellectual engagement.
TheteacheRd & LR 1Sy | yR
language is clear and correct and is suit
FotS G2 addzRSyidaqQ |
0§SIFHOKSNR&a dzasS 27F I (
precise and serves to extend student
understanding.

o N ™
) ™| ™

34
35
3.6
37
38
39

b
3]

The teacher liks the instructional purpose
of the lesson to the larger curriculum; the
directions and procedures are clear and
anticipate possible stient

YA&ddzy RSNEGFYRAYy3ID ¢
explanation of content is thorough and
clear, developing conceptual
understandinghrough clear scaffolding
andcoy SOGAYy3 SAGK &aid
Students contribute to extending the
content by explaining concepts to their
classnates and suggesting strategies that
YAIKG 0SS dzaSRe® ¢KS
written language is expresd, and the
GSHOKSNJ UyRa 2L NI
dGdRSyiGaQ @20 o6dzA + N
discpline and for more general use.
Students contribute to the correct use of
academic vocabulary.

| Framework for Teaching



Component

Unsatisfactory
Not yet meeting expectations for a
beginning teacher

Basic
Expected performance level for a
beginning teacher

Proficient
Demonstrating exceptional skill for g
beginning teacher

Distinguished
This rating iseservedor experienced
teachers

3b
Using Questioning
and Discussion

¢KS (S| GosHBaf low dzS
cognitive chdenge, with single correct
responses, and are asked in rapid

¢KS (Sl OKSNXa I dzS
through a single path of inquiry, with
answersseemingly determined in

While the teacher may use some lew
level questions, he poses questions
designed to promote student thirkg

The teacher uses a variety or series
guestions or prompts to challenge
students cognitively, advance high

Techniques succession. Interaction between the | advance. Alternatively, the teacher and understanding. The aeher level thinking and dicourse, and
teacher and students is predominantly attempts to ask some questions creates a genuine discussion among| promote metacognition. Students
recitation style, with the teacher designed to engage students in think | students, providing adequate time foy formulate many questions, initiate
mediating all questions and answers;| ing, but only a few students are students to respond and stepping G2LAO0az OKIffSy3a§
the teacher accpts all contributions involved. The teacher attempts to aside when ding so is appropriate. thinking, and make unsolicited
without asking stdents to explain engage all students in the discussion,| The teacher challenges students to | contributions. Students themselves
their reasoning. Only a few students | to encourage them teespond to one | justify their thinking and successfully| ensure that all voices are heard in the
participate in the discussion. another, and to elain their thinking, | engages most students in the discussion.

with uneven results. discussion, employing a range of
strategies to ensure that most
students are heard.
Slalslels|g|g|5(2 2] [SIS|S S S|RIS QI (2382538533
3c The learning tasks/activitiematerials, | The learning tasks and activities are | The learning tasks and activities are | Virtually all students are intellectually

Engaging Students in
Learning

and resources are poorly aligned with
the instructional outcomes, or require
only rote responses, with only one
approach possible. The groupings of
students are unsuitable to the
activities. The lesson kao clearly

R S Uy S Rureadi tN&dgéce of the
lesson is too slow or rushed.

1.0

1.1
1.2
1.3
1.4
1.5
1.6
1.7
1.8
1.9

partially aligned with the instructional
outcomes but require only minimal
thinking by sudents and little
opportunity for them to explain their
thinking, allowing most students to be
passive or merely compliant. The
groupings of students are moderately
suitable to the activities. The lesson
has a recognizable structure; howeve
the pacingof the lesson may not
provide students the time needed to
be intellectually egaged or may be so
slow that many students have a

O2yaARSNIoOES | yzad
Old|N|m |||l |~]|0|O®
N[N [N | N | N[N [N |N | N | N

fully algned with the instructional
outcomes and are designed to chal
lenge student thinking, inviting
students to make their thinking
visible. This technique results in
active intelectual engagement by
most students with important and
challenging content and wi teacher
scaffolding to support that
engagement. The groupings of
students are suitable to the activities
Thelessy Kl a | Of SI N
structure, and the pacing of the
lesson is apropriate, providing most
students the time needed to be
intellectually engaged.

o NS0
) © o |m|m

3.6
37
38
39

F!
o

engaged in challengg content through
well-designed learning tasks and activities
that require complex thinking by students.
The teacher provides suitable scaffioig
and challenges students to explain their
thinking. There is evidence of some stude
initiation of inquiryand student
contributions to the exploration of im
portant content; students may serve as
resources for one another. The lesson hag
Ot SI NI &8 RuBhyid3te patitghat
the lesson provides students the time
needed not only to intellectually engag
GAGK YR NBbSOG dzLi
also to consolidate their understanding.

Framework for Teaching



Component

Unsatisfactory
Not yet meeting expectations for a
beginning teacher

Basic
Expected performance level for a
beginning teacher

Proficient
Demonstrating exceptional skill for g
beginning teacher

Distinguished
This rating iseservedor experienced
teachers

3d
Using Assessment in
Instruction

Students do not appear to be aware g
the assessment criteria, and there is
little or no monitoring of student
learning; feedback isbsent or of poor
quality. Students do not engage in sel
or peer assessment.

Students appear to be only partially
aware of the asessment criteria, and
the teacher monitors student learning
for the class aa whole. Questions and
assessments are rarely used to
diagnose evidence of learning.
Feedback to students is general, and
few students assess their own work.

Students appear to be aware of the
assessment deria, and the teacher
monitors student learning for groups
of students. Questions and
assessments are regularly used to
diagnose evidence of learning.
Teacher feedback to groups of
students is accurate and spéecif
some students engage in self
assessment

Assessment is fully integrated into
instruction, through extensive use of
formative assessment. Students appear tg
be aware of, and there is some evidence
that they have contributed to the
assessmentriteria. Questions and
assessments are used regularly to diagno|
evidence of learning by inddual students.
A variety of forms of feedback, from both
GSFOKSNJ FyR LISSNAZ
and advances learning. Students s&fess

slalslzsls|ss |32 [elz]e]elsla] e m]a]2]| [3]3]%]3[5]8]8|5] 2|3 e amcoly dtomines
AYAaiNUzOGA2y G2 FRRN
misunderstandings.
3e ¢KS (S OKSNJ A3y 2 N| The teacher accepts responsibility forl The teacher successfully The teacher seizes an opportunity to
Demonstrating guestions; when stdents have the success of all students but has 002 YY2RI (S aestian$ dzN enhance learmg, building on a
Flexibility and RATUOdzZ G & t StbNdfiesy | only alimited repertoire of strategies | and interests. Drawing on a broad aLRyiGl yS2dza SoSyi
Responsiveness them or their home environment for to use. Adjustment of the lesson in repertoire of strategies, the teacher interests, or successfully adjusts and

their lack of success. The teacher
makes no attempt to adjust the lesson
S§@Sy 6KSYy aidRSyi
the content.

1.0

1.1
1.2
1.3
14
1.5
1.6
1.7
18
1.9

response to assessment is minimal o
ineffective.

2.0
21
22
2.3
24
25
2.6
2.7
2.8
2.9

persists in seeking @poaches for
atGdzRSyiGa sK2 KI @8
If impromptu measures are needed,
the teacher makes a minor
adjustment to the lesson and does so
smootly.

3.0
31
32
33
34
35
3.6
37
3.8
39

differentiates instruction to address
individual student misundetandings.
Using an extensive repertoire of
instructional strategies and soliciting
additional resources from the school
or community, the teacher persists in
seeking effective approaches for
students who need help.

| Framework for Teaching




Domain 4: Professional Responsibilities

Component

Unsatisfactory
Not yet meeting expectations for a
beginning teacher

Basic
Expected performance level for a
beginning teacher

Proficient
Demonstrating exceptional skill for a
beginning teacher

Distinguished
This rating iseservedor experienced
teachers

4a
Reflecting on Teachin

The teacher does not know whether &
lesson was déctive or achieved its
instructional outcomes, or the teacher
profoundly misjudges the success of i
lesson. The teacher has no
suggestions for how a lessepuld be
improved.

The teacher has a generally accurate|
AYLINBaaAzy 2F | ¢
and the extent to which instructional
outcomes were met. The teacher
makes general suggestions about ho
a lesson euld be improved.

The teacher makes an accurate
FaasSaaySyd 2F | ¢
and the extent to which it achieved its
instructional outcomes and can cite
general references to support the
judgment. Thaeacher makes a few
specific suggestions of what could be
tried another time the lesson is taught

The teacher makes a thoughtful and
accuratead SaavSyid 27
effectiveness and the extent to which
achieved its instructional outcomes,
citing many specific examples from th|
lesson and weighing the relative
strengths of each. Drawing on an
extensive repertoire of skills, the
teacher offers specific alternative

Accurate Records

assignments and student progress in
learning is nonexistent or in disarray.
¢KS (S OKSNna NEBC
instructional activities are in disarray,
the result being errors and confusion.

1.0
11
1.2
13
1.4
15
1.6
1.7
1.8
19

assignments and student progress in
learning is rudimentary ahonly

LI NIAFEEe STFFSOUA
records for noAnstructional activities
I NBE | RSIljdz GS o dzi
unless given frequent oversight by the
teacher, prone to errors.

S| | N ™IS 0O
NN NN NN

2.7
2.8

29

ola|alo|<t|ulo|~]|n]|o actions, complete with the pradble
g I I e e Rl ) N R KA R ENA A RN RN A | P=R e PR PR SR R g R gl el success of different courses of action.
4b ¢KS (S OKSNna ae3g ¢KS (SIFHOKSNDRa aed ¢KS (S OKSNDainagg 8 ¢KS GSFOKSNRa ae 3
Maintaining information on student completion of | information on student completion of | information on student completion of | information on student completion of

assignments, student progress in
learning, and nosfinstructional
records is fully effective.

3.0
31
32
33
34
35
3.6
37
3.8
39

assignments, student progss in
learning, and nosinstructional
records is fully effective. Students
contribute infomation and participate
in maintaining the records.

4c
Communicating
with Families

The teacher provides little infaration
about theinstructional program to
FLYAEtASAT G wdhicalidd
62dzi &aiddzRSyiaQ U
The teacher does not respond, or
responds insensitively, to parental
concerns.

The teacher makes sporadic athpts
to communcate with families about
the instructional program and about
the progress of individual students bu
does not attempt to engage families i
the instructional prgram. Moreover,
the communication that does take
place may not be culturallyensitive

to those families.

The teacher provides frequent and
appropriate infomation to families
about the instructional program
and conveys infanation about
individual student progress in a
culturally sensive manner. The
teacher makes some attempts to
engage families in the instructional
program.

1.0

1.1
1.2
1.3
1.4
1.5
1.6
1.7
1.8
1.9

20
21
22
2.3
24
25
2.6
2.7
2.8
29

3.0
31
32
33
34
35
3.6
37
38
39

The teacher communicates
frequently with famiies in a
culturally sensitive manner, with
students contributing to the
communication. The teacher
responds to family concerns with
professional and cultural
aSyaraArgriaes ¢KS
engage families in the instructional
program are frequent and
successful.

Framework for Teaching



Component

Unsatisfactory
Not yet meeting expectations for a
beginning teacher

Basic
Expected performance level for a
beginning teacher

Proficient
Demonstrating exceptional skill for a
beginning teacher

Distinguished
This rating iseservedor experienced
teachers

4d
Participating in a
Professional

The teachtld NBf I GA2Y
colleagues are negative or ssrving.
The teacher avoids partjgtion in a

The teacher maintains cordial
relationships with cdl S | 3 dz8 a
duties that the school or district

¢KS (Sl OKSNna NB
colleagues are chacterized by
mutual support and cooperation;

¢ KS (i Sreldicnéhipdnwith
colleagues are characterized by
mutual support and coopetin,

Community professional culture of inquiry, requires. The teacher participates in the teacher actively participates in g  with the teacher taking initiative in
resisting opportunities to become i KS & O Kupedfp@fdssiGhdkt culture of profesional inquiry. The assuming leadership among the
involved. The teacher avoids inquiry when invied to do so. The teacher volunteers to participate in faculty. The teacher takes a
becoming involved in school events o teacher participates in school events school events and in school and leadership role in promoting a
school and districprojects. and school and district projects when|  district projects, making a culture of profesional inquiry. The
ALISOAUOKEte &l SR substantal contribution. teacter volunteers to participate in
school events and district projects,
old|n|m|<|w|o|~|n|o making a subtantial contribution
AAN A A A e e B A SIS QS| ]a | S|G|e|a|w|e|a]e|la|a anda_gsumingaleadershiproIeina
least one aspect of school or district
life.
4e The teacher engages in no The teacher participates to a limited | The teacher seeks out opportunities | The teacher seeks out opportunities
Growing and professional development activities to, extent in profesional activities when | for professional development to for professional development and
Developing enhance knowledge or skill. The they are convenientThe teacher enhance content knowldge and makes a systeatic effort to corduct

Professionally

teacher resists feedback on teaching
performance from either supervisors
or more experienced colleagues. The
teacher makes no effort to share
knowledge with others or to assume
professonal responsibilities.

1.0
11
1.2
13
1.4
15
1.6
1.7
1.8
19

engages in a limited way with
colleagues and supeisors in
professional caversation about
practice, including some febdck on
teaching performance. The teacher
Chds limited ways to assist other
teachers and contribute to the
profession.

pedagogical skill. The teacher actively
engages with colleagues and
supervisors in professional con
versation about practice, including
feedback about practice. The teacher
participates actively in assisg other
educators and looks for ways to
contribute to the profession.

20

21
22
23
24

25
2.6
27
2.8
29

3.0

31
32
33
34

35
3.6
37
38
39

action research. The teacher solicits
feedback on practice from both
supervsors and colleagues. The
teacher initiates important activities
to contribute to the profession.

| Framework for Teaching



c " Unsatisfactory Basic Proficient Distinguished
omponen Not yet meeting expectations for a Expected performance level for a Demonstrating exceptional skill for a| This rating iseservedor experienced
beginning teacher beginning teacher beginning teacher teachers
4f The teacher displays dishonesty in The teacher is honest in interactions | The teacher displays high standards ¢ The teacher can be counted on to hold the
Showing interactions with colleagues, students with colleagues, students, and the honesty, integrity, and confidentiality | highest standard of honesty, integrity, and

Professionalism

and the public. The teacher is not alel
G2 & deRds vnill doBtributes to
school practices that result in some
students being ill served by the schog
The teacher makes decisions and
recommendations that are based on
selfserving interests. The teacher
does not comply with school and
district regulatias.

Lldzot A0d ¢KS (S| OK
serve students are inconsistent, and
unknowingly cotribute to some
students being ill served bjaé school.
¢KS GSIFOKSNRa RS
recommendations are based on
limited though genuinely professional
consickrations. The teacher must be
reminded by supervisors about
complying with school and district
regulations.

1.0
1.1
12
13
1.4
15
1.6
1.7
1.8
1.9

20

21
22
23
24

25
2.6
27
2.8
29

in interactions with colleagues,
students, and the public. The teacher
is active in serving students, working
to ensure that all students receive a
fair opportunity tosucceed. The
teacher maintains an open mind in
team or departmental decision
making. The teacher complies fully
with school and district regulations.

3.0
31
32
33
34
35
3.6
37
3.8
39

confidentialty and takes a leadership role
with colleagues. The teacher is highly
proactive in serving students, seef§ out
resources when needed. The teacher
makes a concerted effort to challenge
negative attitudes or praes to ensure
that all students, particularly those
traditionally underserved, are honored in
the school. The teacher takes a leadershiy
role in team or departmental decision
making and helps ensure that such
decisions are based on the highest pro
fessimal standards. The teacher complies
fully with school and district regulations,
taking a leadership role with colleagues.

Framework for Teaching



Master of Arts in Teaching witlPreliminaryTeaching License

Elementary-Multiple SubjectsProgram

2017-18
1t SUMMER | Title Semester
Hours
*ED 550 Social, Historical, and Ethical Perspectives on Education 2
*ED 561 Child Development and Learning 2
*ED 568 The Arts, Culture, and Creativity 1
*ED 569 Health and Physical Education 1
*ESQ 540 Culturally Responsive Teaching and Learning in the Classroom 2
*LA 566 Literacy I: Introduction t&rek-8 Language Arts 1
*MATH 566 Math for Early Childhood 2
*SCI 580 Teaching Children About the Natural World 2
Total Semester Hours 13
FALL
*ED 511 Field Observatiomand the Cycle of Effective Teaching Elementary 1
Multiple Subjects
*ED 514 Field Experience(Elementary-Multiple Subject} 1
*ED517 Field Experience SeminiaElementary-Multiple Subjecty 1
*ED 563 Classroom Managemen: Elementary-Multiple Subjects 1
*ESOL 535A | English Language Learners: Theory 1
*LA 567 Literacyll: Planning in the Language Arts Pi&K 2
*MATH 567 Elementary Schodathematics 2
*MATH549 Algebra and Geometry fatlementary-Multiple SubjectsTeachers 1
*SPED 524 Special Education for the General Education Teacher 1
*SPED 505 Teaching Special Education Students in the General Education Class 1
HCORE 500 | Convocation (required in Fall Semeg3ter N/A
Total Semester Hours 12
SPRING
*ED 515 Field Experiencl (Elementary-Multiple Subjecty 2
*ED518 Field Experience Seminkr Elementary-Multiple Subjecty 2
*ED 523 Planning, Differentiabn, and Assessment 1
*ED 5@ Classroom Management Elementary-Multiple Subjects 1
*ESOL 535B | English Language Learners: Theory in Practice 1
*LA 568 Literacylll: Language ArtBevelopmentPrek8 2
*MATH 568 Mathematics Assessment for Learning 1
*SS 578 Social Studies for Elementary Teachers 2
Total Semester Hours 12
2nd SUMMER | Beginning Summer Session | in fivldy
*ED 516 Field Experience Il (Elementaiultiple Subjects)
Total Semester Hours
| TOTAL Semester Credit Hours Requiredthe MAT program:| 40

*These courses are required for tReeliminaryTeaching License.
HAttendance at Convocation is a graduation requirement for all MAT students.

MESOL Handbook




Transition Point

Candidates will beadmitted into the programonly if they have:

A Provided an official transcript showing GPA 2.75 or above and met the math/science
requirement (as stated on GSEC Admissions webpage)

A Provided an undergraduate degr@®sted transcript from a regionally accresfit institution
or the foreign equivalent

A Submitted a completadmissiondile (including threeessaysthree letters of

1- Admission recommendation, documentation of classroom experience, and other admissions forms)
A Participated in amdmissiorinterview
A Approval of heir file by two different faculty members (as documented on the admissions
evaluation form)
A Been recommended by the program faculty for admission
A Been approved by the Graduate Admissions@ittee
2A ¢ Entry to Candidates may begin #hstudent teaching experiencé late Augustonly if they have:
field A Successfully completed all summer courses (no incompletes)
experience | A Provided documentation dfackgroundclearancethrough TSPC
Candidates may teach thelPecember math unit on} if they have:
A Passed th®©RELAest: Protecting Student and Civil Rights in the Educational Environmen
A Successfully completed the following Kessdssmerd:
ZBCEr)r?;:tir?Jtl)ﬂir 0 KA2 December Math UnitMATH 567

A Successfully completed all fall coursework (no incompletes)
A Maintained progress toward a rating of basic or above on all FFT components
A Maintained progress on the objectives described iy ptan of assistancgf applicable)

3¢ Entry into

Candidates may begin the fulltime expience after spring breabnly if they have:
A Successfully completdtie following Key 8sessmers:
0 KA3: Family Synthesis Paper (SS 578)

fulltime 0 KA4 Dyslexia AssignmefitA 567
student 0 KADS: Sheltered Lesson Plan (ESOL 535B)
teaching 0 KA7:edTPA
experience | A Successfully completed all spriogursework (no incompletes)
A Maintained progress toward a rating of basic or above on all FFT components
A Maintained progress on the objectives described in any plan of assistance (if applicable)
4 ¢ Exit from Candidateswill only be recommended for licensure they have:
G A Submitted second logs documenting a total of 60 hours of second level and/or ESOL sp¢
student N
teaching ) responsibilities (MESOL)
. A Scores of Basic or higher on all components of the SummativeKP§Tag determined by the
experience :
Program Director
5 ¢ Proaram Candidateswill only be recommended for licensure they have:
G congqpletion A Provided documentation of passing scotke NES: Elementary Test, Subtests 1 a(ikiA3)

A Successfully completed all licensure course work

MESOL Handbook



Clinical coordinator

The faculty member who supportandidatedn their field placement sites and serves
as the primary point of contact with mentors and supervisors.

Cohort coordinator

The faculty member assigned facilitatethe Field Experience Seminar. Cohort
coordinatorsserve as theandidateQ & T A NZAthey a2 a/giidstiOnior dodcern
about the program or any academic issue.

Convocation

Allfulkd A YS YI a0 SNDa RS 3 NEB &ttend theld@Ra8uate Svool NS

| 2y @20FLGA2y Ay {SLIISYOSNXY ¢KAa | yydz
values of creativity, commitment, and compassion througssdisciplinary
collaboration. Attendance iequired for theMATdegree.

ELEM Elementary-Multiple SubjectsThis term describes our program and the two levels of
authorization for which oucandidateswill be licensed.
edTPA edTPAsthe performance assessment required for licensure in Ore§a® pagd 3for

more detailed informé&on.

ESOL Endorsement

ESOL stands for teaching English to Speakers of Other Landlizgyesare two options
for earning this endorsement, (1) combined with the MAT in the MESOL program o
following completion of the MAT program.

FFT FFT stands fdframework for Teaching. This etinstrument used to assesandidate
performance in four domains
Candidate ELEMuses this term to describe its student teachdidote: Candidate or student

(or Teacher Candidate)

teacher replace the previously usedite, intern.)

MAT

Master of Arts in Teaching; the degreandidateswill earn upon completion of the 40
hours of required coursework.

Mentor

Theteacher(s) with whom the teacher candidate will work in the field placement. All
candidates are assignedclassroom nentor. In addition, MESOL candidates are
assigned an ESOL mentoraddition to their classroom mentor

MESOL

MESOL is the name of the program option which combines the MAT with ESOL
endorsement. It requires 48 hours of coursework (40 hourdvfam with 8 additional
hours for ESOL endorsement).

OAR

Oregon Administrative Ruled)e rukes governing teaching licensure

Plan of Assistance

A plan designed to help@ndidateimprove performance when he or she is in dangel
of not being recommendedf licensure See pagd4 for more detailed information.

Supervisor

ThelLC adjunct faculty member whgrovides support and evaluation in the field. All
candidates are assignedsapervisor In addition, MESOL candidates assigned an
ESOL supervisor.

Triad meeting

Meetings between theandidate mentor, and supervisor. There are three required
triad meetings over the course of the yefar mentors andsupervisos with candidates.

Task Stream

The onlinedata managemensysem used by Lewis & Clark to monitor progress towa
licensure and graduation.

TSPC

Oregor® licensing agency: Teacher Standards and Practices Commission

Web Advisor

The online course registratisystemused at Lewis & Clark

MESOL Handbook
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Writing Trait | Questions to ask

Ideas and 1
Content 1
1
1
Organization i
1
1
1
Voice i
1
1
1
Sentence T
Fluency q
1
Conventions |
1
1
1
1
1

Does the paper address exactly what was described in the assignment?

Are generalizations and arguments supporteithwelevant examples, details, and/or
guotes as appropriate?

Did you include ideas or quotatiofrfem experts (text, wekbased resources, other
professionals) when appropriagnd with proper citation3

Are the sources cited professional and academice@mbtherwise appropriate for the
assignmeny?

Does the paper include a meaningful introduction and conclusion?

Does the paper flow well and include appropriate transition words and phrases?
Do the paragraphs include topic sentences followgdelated content?

Does the order of the paragraphs make logical sense?

Is the tone of the paper objectivend aligned with professional norms

Is the paper free from colloquialisms and slang?

Did yourefrain from making evaluative or judgmentaat#ments (unless this is
appropriate for the assignment)?

Is the paper free from sexistacist,or culturally insensitive language?

Are the sentences straightforward and clear?

Does the paper contain sentences of varied length and coxitgle

Are professional vocabulary terms used appropriately?

Is the paper free of spelling errors?

Is the punctuation correct?

I NB 02YY2Yy K2Y2LIK2ySa dzaSR O2NNBOiGt & ¢
Are all sentences complete?

Is the paper dable-spaced and in size 12 font (unless otherwise directed)?

5AR &2dz Ay Of dzRS [|-texadtaion3?a OAGSRé¢ tAad 1

Candidateseekingadditional writing support may contact: John Holzwarth, Director of the CAS Writing

Center at holzwrth@Iclark.edar 503768-7503.

MESOL Handbook
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MESOL HANDBOOK

The MAT with ESOL Program (MESOL)

The MESOL program allows candidates the option of embedding the ESOL endorsement within
their MAT in the MESOL program. Candidates who complete the ESOL enddrasrmepared to:

1 Support the English language development of students through content and literature studies with
an emphasis on direct language instruction.

1 Develop and adapt contersipecific curriculum for diverse classroom populations.

1 Employ innovave teaching methodologies and strategies that respond to student needs in the
mainstream classroom and beyond.

T Utilize assessment principles effectively.

1 Partner with families to build strong ties between school and the diverse racial, cultural, and
linguistic communities it serves.

1 Lead their school community in establishing collaborative learning environments that support high
levels of success for all students.

The MESOL program includes completion of the same 40 credit hours required of the regitilar M
program with the addition of eight credit hours of ESSpEcific coursework for a total of 48 credit

hours. Six of these credit hours are associated with coursework and two credit hours are for an ESOL
practicum.

The 48 SH for the MESOL program artibdiged over four semesters (Summer, Fall, Spring, Summer)
with additional coursework (and practicum for some students) continuing through early August of the
second summer. All of the credit hours serve to fulfill Oregon licensure requirements, ESOL
endarsement, as well as the requirements for the Lewis & Clark MAT degree. See program planning
sheets describing this program for course requirements by semester beginning oi@%age

There arewo options for completing the ESOL Practicum: (1) embedded practicum and (2) summer
practicum. MESOL candidates completing the embedded practicum will be assigned -tinaefull
placement in a single classroom in which ELLs receive sheltered instfnatiothe classroom teacher

in all content areas and will complete the ESOL practicum at this site. Some MESOL candidates will
complete the ESOL practicum during the summer following the regular MAT program. The practicum
requirements are the same for bofflacement options. See practicum and mentor requirements and
description below.

The ESOL practicum has two evaluation tools:
(1) The ESOL lesson observation form is based on sheltered lesson plan elememiakiogn
Content Comgehensible for English Learners: The SIOP MBdkeverria,J. Vogt, M. & Short, D,
2012).ESOL Observation Form can be found on ESOL webpage:
http://graduate.lclark.edu/lve/files/8790esolobservationform-2011
(2) The Summative ESOL Assessment form, which is completed collaboratively by the ESOL mentor
and ESOL supervisor in May or June.
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Candidates in the MESOL program will have three additfmad¢ssionals with whom they wilNork.

1. ESOL MentorEach MESOL candidate will be assigned to work with an ESOL specialist at the
school for the duration of the program. Each ESOL mentor may work with up to three MESOL
candidates in the same school. Td@al in working with the ESOL mentor is to develop skill in
two areas: (1) English language development (ELD) instruction and (2) sheltered instruction. The
candidate will spend 30 hours outside his/her regular classroom shadowing and partnering with
the BSOL instructor while the ESOL mentor is engaged in-&®Qific activities (see description
of duties below for more details). The ESOL mentor will also provide support and advice to the
candidate as he/she plans and delivers sheltered instruction lesgihis his/her regular
classroom.

2. ESOL SupervisoEach candidate is assigned an ESOL supervisor who is arregrESOL
professional The supervisor will visit each candidate four times during the year to observe the
candidate engaged in ELD instioatand sheltered instruction. The supervisor provides
feedback and support to the candidate and may conduct additional observations or school visits
if the candidates is struggling or requires additional experience. The ESOL supervisor will alert
the ESOPracticum Coordinator and ESOL Program Director if there are any concerns with the
OF YRARFGSQ& LISNF2NXI YOS 2NJ LX I OSYSyild aAridSo

3. MESOL CoordinatoFhe MESOL Coordinator assigns a supervisor to each ESOL candidate,
maintains communication with the supervisanonitors progress, and submits grades for the
ESOL practicum. The MESOL Coordinator also serves as an advisor for ESOL candidates and is
available by appointment to discuss issues that may arise in the ESOL setting. The MESOL
Coordinator may also prowdfeedback and classroom observations if the candidate is struggling
or requires additional support

MESOL students who are doing an embedded practicum are required to spend 30 hours working outside
their clasroom under the direct supervision of the ESOL mentor as he or she works with individual
groups of students, conducts assessments, collaborates with other classroom teachers, or performs
other duties related to ELD/ESL instruction and other responsibiliéiiated to his or her position.
Ideally your 30 hours will include some experiences with each of the following tasks, if available and
appropriate at your school:

1 Observing and participating in language assessments

1 Managing student placement for ELL seeg (including exiting students from the program and
monitoring progress of exited students)
Planning and observing ELD instruction in small group settings @aytut pushin formats)
Communicating with families of ELL students (might include pa@mferences or parent
information sessions, ELL parent advisory committees, etc.)
Working with grade level teams (other than your grade level) to plan for support of ELL students
Deliver ELD instruction in small or whole groups (with students in classmibirsthan yours)
Coteaching with a classroom teacher for ELD instruction (in a classroom other than their own)

=a =

=a =4 =
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August

MESOL Candidate and ESOL Mentor

ESOL Supervisor

- Candidates observand participate as appropriate in the plannin
and scheduling of language assessments to be conducted by t
ESOL mentor at the beginning of the year.

Contact candidates and set up initial
meeting.

September

MESOL Candidate and ESOL Mentor

ESOL Supewisor

- Candidates observe and participate as appropriate in language
assessments conducted by the ESOL mentors at the beginning
the year.

- Candidates and ESOL mentors meet with ESOL supervisors fo
first triad meeting to establish expectation for tipeacticum.

ESOL supervisor schedules the first
Triad meeting.

October

MESOL Candidate and ESOL Mentor

ESOL Supervisor

- Candidates and ESOL mentors meet to discuss plans for the EubD
to be observed by the ESOL supervisor in November.

Informal Checkn
ESOL supervisors check in with th
ESOL mentors and the candidateg
via phone or email.

November

MESOL Candidate and ESOL Mentor

ESOL Supervisor

- Candidates and ESOL mentors meeeast once this month to
discuss best practices for teaching ELL students and to plan or de
instruction the candidate will/lhas provided to ELL students.

-9{h[ YSyiG2Nm @GArairid G4KS Ol yRARI
observations and/or céeaching of shettred instruction or ELD
lessons.

15t Formal ESOL Supervisor
Observation

ESOL supervisors communicate
with candidates to schedule a
formal observation of alELD
lesson.

ESOL supervisors observe the
candidates and submit the’'l
observation report throup Task
Stream.

December

MESOL Candidate and ESOL Mentor

ESOL Supervisor

- Candidates and ESOL mentors meet at least once this month to
discuss best practices for teaching ELL students apthtoor
debrief instruction the candidate will/has provided to ELL student
9{h[ YSyiu2NBR @OAaArAld GKS O yRAR
observations and/or céeaching of sheltered instruction or ELD
lessons.

Candidates conduct additional ESOL speciagiansibilities for a
total of 1416 hours (September December) and post the log
electronically.

Candidates conduct additional second level practicum while full ti
at the site for a total of 224 hours.

Informal Checlin

ESOL supervisors check in vifip
ESOL mentors and the candidates
phone or email.
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January

MESOL Candidate and ESOL Mentor

ESOL Supervisor

- Candidates and ESOL mentors meet to discuss plans for the secq

24 Formal ESOL Supervisor

ELD lesson to be taught in this month.

-9{h[ YSyi{2N& @ klaskrdomioKiSorn@al y RA R
observations and/or ceeaching of sheltered instruction or ELD
lesson.

Observation

ESOL supervisors communicate w
candidates to schedule a formal
observation ofELD lesson.

ESOL supervisors obsethe
candidates and submit the"®
observation report through Task
Stream.

February

MESOL Candidate and ESOL Mentor

ESOL Supervisor

- Candidates and ESOL mentors meet at least once this ntomtiscuss best
practices for teaching ELL students and to plan or debrief instruction the
candidate will/has provided to ELL students.

-9{h[ YSyi{i2NB @QOAraAirild GKS OFyRARFGS
and/or coteaching of sheltered instruction olLP lessons.

Informal Checkn

ESOL supervisors check in
with the ESOL mentors and
the candidates via phone or
email.

March

MESOL Candidate and ESOL Mentor

ESOL Supervisor

- Candidates and ESOL mentors meet to discuss plans for the first shelte
lessonto be taught in this month.

- Candidates conduct additional ESOL specialist responsibilities for a total
10 hours (Januarg March) and post the log electronically.

- ESOL mentors complete the ESOL formative evaluation using the ESOL
Observation Form.

3 Formal ESOL Supervisor
Observation

ESOL supervisors
communicate with
candidates to schedule a
formal observation of a
sheltered lesson.

ESOL supervisors observe t
candidates and submit the
3 observation report
through Task Stream.

April

MESOL Candidate and ESOL Mentor

ESOL Supervisor

- Candidates and ESOL mentors meet at least once this month to discuss |

practices for teaching ELL students and to plan or debrief instruction the
candidate will/has provided to ELL students.

-9{h[ YSyUu2z2NB OAaAl
and/or coteaching of sheltered instruction or ELD lessons.

0KS OFYRARI (S84

Informal Chechn

ESOL supervisors check in
with the ESOL mentors and
the candidites via phone or
email.

MESOL Handbook




May and June

MESOL Candidate and ESOL Mentor ESOL Supervisor

- Candidates and ESOL mentors meet to discuss plans feetoad 4" Formal ESOL Supervisor
sheltered instruction lesson to be observed in this month. Observation

-9{h[ YSyi{2N& @A &sdraom foiirformall y RA R | ESOL supervisors communicate with
observations and/or ceeaching of sheltered instruction or ELD candidates to schedule a formal
lessons. observation of &heltered lesson.

- Candidates conduct additional ESOL specialist responsibilities for
total of 30 hours for the year and post the log electronically. ESOlsupervisors observe the

- Candidates and ESOL mentorseteith ESOL supervisors for the | candidates and submit the4
second triad meeting taliscuss progress and complete the fina| observation report through Task
assessment Stream.

ESOL supervisors schedule the final
triad meetingand complete the
Summative ESOL Assessment form.
Supervisors submit this form through
Task Stream no later thaJune 6.

1. What is the suggested distribution of Second Level Practicum hours over the year if | am a
MESOL studentvho is doing an embedded practicun
If you are a MESOL studetding an embeddegracticumyou will completé0 hours outside
your classroom, but your hours will be split between a second level classroom and time with your
ESOImentor (see description of recommended activities belBegause it will be impossible for
you to leave youclassroom during your solo teaching tintés recommended that you accrue
as many second level and ESOL hours as possible in the fall and early sfsinghould be
able to accrue hours as follows:

Second level classroom ESOL specialist responsibilities

15hours from September thrghh Decembel 15 hours from September through Decemb
13hours from January through March 13 hours from January through March

2 hours after the solo in May and June 2 hours after the solo in May and June

Completion ofhis practicum wiltequire you to schedule wiseKeep in mind that you will
divide your hours between your second level classroom and your ESOL specialist responsibilities.

2. How do | keep track of my hourfer an embedded practicurd
You will completentries electronically in thdMESOL hours lofiprm each time you observe or
assist the ESOL mentor or participate in other ESOL related duties outside of your regular
classroomThe MESOL Directanll monitor this form to ensure that you are making satisfag
progress throughout the year

3. What if | have questions or | am confused about the ESOL specialist responsibilities?
Direct your questions to tftdESOL programoordinator.
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